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SUMMARY COMMENTS ON THE RESULTS OF THE EVALUATION
OF THE SUSD BILINGUAL-BICULTURAL PROGRAM OF 1073-74

-
q‘.?'

With reference to this year's (1973-74) evaluation report ]
of the SUSP Bilingual-Bicultural ﬁducation Program, it should
first be stated that no baseline data could he used from the
previous yeé?s. 'The behavioral oLbjectives on which the students
were tested had been revised so that thosc used in 1973-74 were
different from those used in frvvious.ycars. The performance
of the students on the behavioral objectives used in 1073-74
nust, therefore, be considered by itself and viewed as satis-
factory or unsatisfactory in accordance with what one might
rcasonubly expect.

From the data presented in Table 8, it can be scen that, in
general, the students ir the bilingual program accomplished a
very large ﬁumbcr of the behavioral nhjectives presented to thewn
during the course of the program. They pcrformed as well on the
objectives when tested in Inglish or in Spanish. A reservation
should be made to this statement with refercnce to the performance
of the Kindergarten children. They did as well as other students
in general when tested on the behavioral objectives in English,

but did relatively poorly when tested on the behavioral 0bjectives

in Spanish.
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A particularly interesting finding of the study was that
at threc grade levels (i.e., the 2nd, 3rd, and 4th) the students
actually performed bctier when tested on the behavioral objectives
in Spanish than when tested in.ﬁnglis‘. |

A question of special interest is whether the Spanish-based

student is truly being helped through the bilingual cducation

program, From the data given in Table 9, it can be scen that

the Spanish-based students gencrally do well in the accomplishment
bf the behavioral objectives; and, furthermore, that they do as
well when tested on the objectives in Iinglish as when tested in
Spanish. It seems particularly significant that the Spanish-bhased
“students perform just as well as the English-based students when
both groups arec tested on the behavioral objectives in English,

The fact that the English-bascd students perform well on
fhc behavioral objectives when tested in English, but somewvhat
less weii when tested in Spanish, would seem tu show a need for
a more intensified bilingual education program for the sake of
the English-based student,

The figures given in Table 10 indicate that the students in
the bilingual education program, as a total group, do not perform
as well on a Spanish test related directly to the material they
have becn exposed to in school as might have been hoped for.

Too large a proportion of the students did either only fairly
or poorly on the test,

When given a Spanish test related to general social situations,
all the Spanish-based students did excellently; but the Inglisa-

based students did rather poorly, as reflected in the large

4
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percentage of them who could not respond at all to the items
presonted. (Cf. Table 11.)

Such findings scom to indicate once more that the Spanish-
based students are being accommodated well through the bilinpual
program, but that the bilingual program in its form at the time
of this study has not been particularly effective in building up
a knowledge of the Spanish language itself. The evaluator would
interpret this finding to be a result of fact that not enough
time is being spent in the classroom on bilingual education, at
least as far as the English-based student is éoncerned.

With no actual experimcntation done on the matter, it is
impossible at this time to ascertain the difference wh =h might
be effected by offering bilingual instruction through the use
of aides who work directly with the teachers in the development
of the total instructional program and of aides who work indepen-
dently of the teachcfs and who offer bilingual instruction as
mercly a supplement to the regular instructional program. It
would'secm most reasonable, however, that the more bilingual
instruction forms an integral part of the regular classroom
instruction, the more effective the total program would be.

It is the cvaluator's recommendation that the purpose aud
effects of the bilingual education program be given careful
scrutiny, Thoe progrem, as it has been implemented in past ycars,
seems to have accommodated the Spanish-based student rather weii.
Arcas for improvement, hoiever, are (1) for all behavioral
objectives to be actually taught and tested and (2) for all
students to be helped to ettain all the objectives, not just

some of the objectives.

8
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With respcct to the cffect of the bilingual program on the
Inglish-based studeats, the evaluator sces a nced for more
intensification, time-wise, of bilingual instruction. It ié
doubtful that one can ever expect the English-based student to
perform as well in Spanish as in English, given such a restricted
program of bilingual instruction as has been offered. If the
bilingual program is viewed as a means of developing a knowlgdge
of the Spanish languoge, itself, on the part of the English-based
student, then there is cven more need for an increase in the
amount of time devoted to bilingual instruction. If such
iﬁcrcasod time cannot be alloted to the program, it might bhe

suggested that some other form of language instruction be used.

Respectfully submitted by,

| ot

[y)"itcf [ // 7 / A S
Armand T, a+f1a
Program Lvaluator

November 6, 1074
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INTRODUCTION |

The Bilingual Education Project is conducted by the Stockton
Unificd School District in two of its elementary schools, Taylor
and Washington, beginning at thc'Kindergartén level and continuing
through the sixth grade. The present project is to be viewed as a
pilot project in order to study the feasibility of introducing still
further bilingual programs in other schools through the district,
Initially introduced to the district through the aid of a federal
government program, the project during the 1973-74 school year was
supported aad directed by the district, itself, from the Kindergarten
level through the second grade but was continued under the sponsorship
of the federal program from the third through the sixth grade levels.

The evaluation phase of the project covered all grade levels
and involved a study of the fiyeﬂprincipal arcas: Instructional
Methoq§, Use of Materials, Staff,Development, Community Involvement
and Management Design. An appraisal of these areas was made to the.
extent that information became available and the body of this report

will consist of the presentation of the data together with an inter-

pretation of the data.
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The principal .tcaching method employed throughout the bilingual
education project was that c¢f establishing performance objectives
against which the accomplishment of the students could be jﬁdged.

The tcachers and their aides at each grade level were provided wifh

an instructional manual in which the content and procedufés for éach
learning activity were specified. After lcading the students through
a given instructional unit, the teachers and the teacher-aides asked

the students to demonstratc their competence in that area. Record

cards were kept for each student so that the students' accomplishment
of cach specific performance objective could be ptoperly record:d.

Since, in the bilingual education project, instruction was given
0vef the same material twice, once in English and then also in Spanish,
the competencc'of the students was also measured and recorded twice.
The students were asked, therefore, to respoﬁd to the performance
objectives in English when presented in English and to the same per-
formance objectives in Spanish when prescnfed in Spanish.

The teachers and teacher-aides were asked by the.evaluator to
identify each'student *n the bilingual program as being either English-
based or Spanish-based. The English-based students are those who are
able to speak English only, or best, and the Spanish-based students
are ‘those who arc able to spcak Spanish only, or best. Students not
thus idcntified by the teacher and teacher-aides, or who have a
language base other thun lLnglish or Spanish, were not included in the
cvaluation of the instructionil methods phasc of the program. The
design of the s udy called for a comparison between students who are

English-based and thosc who are Spanish-based as a mcans of getting

J
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at the cffectivcncss‘and influence of bilingual instruction,

In order to aid in the interpretation of Tables 1 through 7,
which give an analysis of student responscs to the nerformance objec-
tives, the cntire list of performance objectives used at each grade
level during the 1973-74 schocl year is reproduced below.” Since the
identical performance objectivcs'were used in the Spanish phase of
the project as in the English phasc, only the English version of
the objcctives is given here. It should be noted, also that a few
of the performauce objective statements could not be located by the
evaluator, cven with the assistance of personnel closely invelved
with the project, and therefore, could only be numbered but not

actually listed.

('R
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PERFORMANCE: OBJECTIVES - KINDERGARTELN

Dcvclopment>of Sclf-Concept

ldcntitz

1. To develop his sclf-concept by having him look at himself in a
full length mirror and by having him respond to language models
describing himself, the kindergarten student will have the
knowledge to state his name clearly when asked, "What is your
name?" and will also kuow the name of one of his classmates
when asked, '"What is his/her name?"

2. After lessons, developing a sense differentiation between sexes,
the student will have the comprechension to say when asked, "Arc

L you a boy?" "Yes, I am." or '"No, I am not." or when asked, "Is
she a girl?" he will answe., “'Yes, she is.'" or "No, she's not."

3. To cnhance his personal understanding, the child will know the-
names of 8 parts of his body with 100% accuracy as recorded on
a checklist by the teacher.

4. After lessons on the names of the family members, i.e., sister,
mother, etc., the student will have the knowledge to name all
the members in his immediate family and draw a picture of them.

5. After lessons on the name of the school and the room number, the
student will have the knowledge to draw a picture of the school
and to corrcctly name the school and room number in the picture.

6. After lessons on the home and the neighborhood in relation to the
school, the student will have the knowledge to name the number,
street, city, and state of his home.

7. Given a set of assorted crayolas and given a blank paper doll to
color, the kindergarten student will have the comprchension to
color in the doll with 60% accuracy as to his own color of hair,
clothing, and physical characteristics.

8. The child will demonstrate his knowledge by naming 3 articles of
his own clothing with 100% accuracy as mecasured by the teacher.

Activities in School

9. After several lessons on what we do at school, the kindergarten
student will have the knowledge to name 8 verbs denoting school
activities, i.e., talk, draw, color, play, sing, count, march,
salute the flag, cut paper.

10, After lessons on what children like to do in school, the kinder-
garten student will, individually or in a1 small grouvp with similar
likes, apply his knowledge of this learning to role play his pre-
ferred activities., -

11
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11,

12,

14.

15,

16.

17,

18,

19'

20,

21.

22.

After lessons on sounds in the classroom such as fect marching,
hands clapping, music playing, singing, ctc., the kindergarten
student will be able to closc his eyes or look away and then

“have the compreheasion to identify the sound which the teacher

makes.,

Given pictures of farm animals or pets, the student will have
the knowledge to name the sound that they make, i.e., bark,
quack, ctc,

Presented with sounds made by the teacher or a tape of human
sounds, such as crying, singing, etc., the student will have
the knowledge to name the sound which he is hearing.

After lessons on animal sounds from a tape recorder, the student
will comprchend to identify the actual sound by naming the animal
that actually makes the sound.

After hearing a tape on sounds in nature, the student will have
the comprehension to identify sounds like the sound of rain, a
river, the surf, thundering, ctc.

Given a chart showing pictures of children rcading books, painting
pictures, etc., the student will have the comprchension to say
which of the five senses are being used in cach picture, i.e.,

the figure §eading the book is using his eyes, etc.

Presented with a table which contains something fragrant, spicy
and pungent, the student will apply his knowledge to say, "I
smell something fragrant like perfume." for the 2 odors.

Having tasted several items of food, some of which are salty,
sour, or sweet, the student will apply his knowlecdge to say,
"This potato chip is salty." etc.

After hearing a tape on sounds of weather, the student will also
be able to interpret the weather message from certain sounds in
naturc, i.e., if he hears thunder, he will say it will rain.,

Science

Presented with two-dimensional shapes, a circle, triangle,
square, rcectangle, and cllipse, the student will have the know-
ledge to namc them correctly as listed on a chycklist.

Shown objects of 10 different colors, the student will have the
knowledge to say the names of 8 out of 10 of those colors correctly
as recorded on a checklist by the tecacher.

Given many concrete, tanaible items such as: turtles, wheels,
blocks, marbles, cte., the student will analyze and point out the
similaritics between these objects and the two-dimensional shapus
as listed on a checklist,

12
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23, After lecssons on size with some of their own toys or fruits,
the student will be able to analyze and group items of like
sizes into their proper categories with 609 accuracy as scen
on a checklist,

24, Given 4 jumbled groups of pictures of shapes, the student will
have the comprechension to discriminate their size and place
them in the same size groups aad be able to say, "Thesc are the
same and these are differen:," 3 out of 4 times as recorded on
a checklist. .

25. Given many items of different colors, textures, or sizes, the
student will be able to apply his knowledge about them according
to one characteristic to separate them into diffecrent groups;
however, he will be consistent in whatever basis he uses (i.e.,
color), as checked by the teacher.

26, After lessons on the components of shapes (lines, angles, etc.)
the student will apply his krowledge to form a called for shape
by arranging the proper cut-out components in order. 60% accuracy
will be considered the minimal acceptable standard as recorded
on a checklist.

27. After discussions with the children about how we can see the
various shapes in objects like cars, houses, etc., the student
will be able to apply his knowledge to construct the form of an
animal or house from these shapes on the feltboard with 75%
accuracy as recorded on a checklist.

28. Given paint and brush or crayons, the student will know how to
paint or draw scenes containing shapes; i.e., balls, wheels, etc.
on a large newsprint showing his grasp of the concept of the
relationships of shapes to his environment as recorded on a
checklist.

29, The child will know how to count from 0 to 10 with 100% accuracy
as measured by the teacher.

30. The child will have the comprehension to recognize the written
numerals 0 to 10 with 100% accuracy as measured by a teacher's
checklist,

31, When given the opportunity to display classwork, the students
will give evidence of positive self-concept by volitionally
posting their work. :

Behavioral Objectives . the Affective Domain Arcas

32, During scicnce period lessons, the student responds by asking
questions and often adding his own personal comments.,

33, After lessons on live animals, fish, or shells, the student will
respond to his interest during his spave time by cleaning or
feeding the animals in the cages or aquariums, cte,
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34, When provided with a choice of cxtracurricular choices, the
student will organize some of his time to play with the science
models, cquipment, eotc,

35. During open houses or parent visitations of classroon activitics,
the student will value his knowledge and explain to his parents
what some of the items are, etec. in cither Spanish or English.

36. Students will evidence positive self-concepts by their total
responding or sub-scale scotes on a self-report measure (The
Self-Appraisal Inventory) requiring YES-NO responses to a series
of statcments dealing with self-concept along four dimensions:
(1) general, (2) family, (3) peer, (4) scholastic,

37. Songs

38. The teacher will take the students, in small groups or large, ]
out of the classroom to enrich the science instruction by walks
and other activities which will enhance the students' interest
in nature.

Reading Readiness

39. Given a group of objects, the child will have the knowledge to
identify the one that is like another in the group.

40. Given a group of objects, the child will have the knowledge to
identify the one that is different from the others in the group.

41. Given an initial consonant sound, the child will have the knowledge
to identify from a group of objects the object whose name begins
with that sound,

42, Given the name of a letter, the child will have the knowlecdge
to identify from a group of symbols the symbol for that letter.

43. Given the namec of a letter, the child will have the knowledge
to identify from a group of objects the object whose name begins
with that letter.

44, Given specific attribute, position, size, quantity, shape, the
child will have the knowledge to identify from a group of objects
the one that has that attribute.

45. Given thc name of a general class of objects, the child will have
the knowledge to identify from a group of objects the one that
belongs to the class named (nouns) .

46. Given a siagular or plural noun, the child will have the knowledpe
to identify from a group of pictures the one that represents the
number and gender of the pronoun used (pronouns). 2

47. Given an action verb, the child will have the knowledpe to identify
from a group of pictures the one that represents the action de-
scribed by the verb (verbs).,

14
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48. Given an adjective, the child will have the knowl:dge to identify
from a group of picturecs the onc that represents the character-
istics or quality described by the adjective (adjectives),

49, Given a singular or plural noun, the child will have the knowledge
to identify from a group of pictures the one that represents the
number of the noun used (plural),

50. Given a preposition, the child will have the knowledge to identify
from a group of picturcs the one that represents the relationship
described by the preposition used (preposition).

51l. Given verbal directions, the child will have the knowledge to

put his namec on paper using a writing instrument and having no
visual guide.

52, Shown geometric shapes, the child will have the knowledge to
reproduce them on paper using a writing instrument,

53, The child will know the names of the days of the week with 100%
accuracy as measured by the teacher. '

54, The child will know the name of the present month with 100%
accuracy as mcasured by the teacher.

55, The child will know the name of the present season with 100%
accuracy as measured by the teacher.

56. The child will know the names of 10 classroom objects with 100%
accuracy as measured by the teacher.
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. PERTFORMANCE OBJECTIVES - 1st GRADE

Science

1,

2.

3.

Section I1 - Measurcments

uated by the tcacher.

The student will identify by name the following colors: red,
blue, ycllow, green, orange, purple, white, and black as cval-

The student will describe sounds as being high or low, loud or
soft, and long or short, as evaluated by the teacher.

The student will describe odors as being strong or siight, and
as being like or unlike another odor, as evaluated by the tcacher,

4.

5'

Section III - Classifying

. The student will, through his own senses and by use of a thermom-

eter, comparc one temperature as being hotter or colder than
another tempcrature, as evaluated by the teacher.

The student will, through arb.trary and standard units, compare
the dimensions of familiar objccts, as evaluated by the teacher.

6.

.

10,

11,

12,

The student will classify objects according to color, shape,
and size, to the satisfaction of the teacher.

The student will classify a set of objects according to function
or intended use, to the satisfaction of the teacher.

The student will classify a tcacher sclected set of objects
according to his own system, to the satisfaction of the tcacher.

Social Studies

When asked about his immediate family, the student will demonstrate
his knowledge of all the family members by naming them. Minimum
acceptable success for cach student should be at least at a 90%
level, as measurcd by his teacher.

After a walk around the ncighborhood, the student will apply hi:
knowledge of the dircction of his home by pushing a toy car on a
map over the proper route with 75% accuracy, as measured by his
teacher. ' o

After lessons on other peoples, the student will have knowledge
to recognize 3 or 4 differences or likenesses from pictures pro-
vided him by the teacher, as measured to the teacher's satisfac-
tion.

After a lesson on various professions and occupations, the student
will analyze and make a choice as to what he would like to be




13,

14,

15.
16.
17,
18,
19.

20.

21.
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when he grows up,  Mimimal success will be achiceved when he pgives
at lcast two reasons for his choice, i.e., nice uniform, pay,
etc.,, 4s mecasured by his teacher,

Given a lcsson on the student's responsibility to his pet, the
student will know and recall 2 out of 3 needs that apply to his
pet as measurcd by his teacher.

‘After a lesson on physical and personal growth, the student will

analyze five changes he has,undergone from babyhood to the present
i.e., height, weight, walking, talking, etc.,, with 75% accuracy,
as measured by his teacher.

After a lesson on the 4 food groups, the student will apply his
knowledge to catcgorize pictures of food into the four different
groups with 100% accuracy, as measured by his teacher.

After a lcsson on transportation, the student will apply his
knowledge and classify pictures of transportation into the 3 major
categories -- land, air, water -- with 80% accuracy, as measurcd
by his tecacher. ,

After a ncighborhood walk, the student will seem excited and
happy while relating his personal experiences to his friends.,

Given art media to develop some project, the student will report
progress of the work to the teacher or pecer and seem enthused
about it. '

During lessons the student will listen with ggud attention and
will be able to follow directions given by the teacher with 603%
accomplishment of task given to do.

Obeys rules at school and while traveling to and from school
respects private and public property. ' '

The student will show enthusiasm and will willingly participate
in any cultural program, i.e., singing, etc., cspecially on

holidays,

Objectives 22 - 50 not furnished.

1/
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PERFORMANCE OBJECTIVES - 2nd GRADE

Science

Obscrving Shapes and Objects |

1.

3..

After appropriate activities, the student will draw the line or
lines which divide a symmetrical shape into identical halves, to
the satisfaction of the teacher.

Provided with adequatc cxpericnce and direction, the student will

match common shapes with parts of animals, to the satisfaction
of the tcacher. .

Given appropriatc experiences, the student wiil identify objccts
by using scveral of his scnscs, to the satisfaction of the teacher.

Describing Motion, Change, or Growth

40

Given proper equipment and experiences, the student will describe
the effects of heavy and light objects in motion, to the satis-
faction of the tcacher.

Given necessary materials and observations, the student will
describe or demonstrate a proccdure for growing a plant from a
sced, to the satisfaction of the teacher.

Given thc opportunity to plant and observe a mold garden, the
student will describe its color, size, and shape, to the satis-
faction of the teacher.

Measurements--Making Comparisons

7.

8.

Given cxperiences in using a balance beam, the student will
comparc the weights of objects, to the satisfaction of the tcacher,

Given containers graduated in milliliters, the student will

comparc volumes of water or sand, to the satisfaction of the
teacher,

Social Studics

The Family

9.

10.

After thorough discussion about their families, the student will
know and be able to name at lcast 2 likencsses and 2 differences
about onc of-his school mate's families which has been discussed,
as measured by his tcacher.

After this unit on the family, the student will know cnough to
name cach family member's status by expressing their status in
the family, i.c., oldest-vounpest; biggest-smallest; grandson-son,
nephew, cte.

18
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14.

~picting the type of work that they do.

Man and Tools
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After completion of the unit, the student will comprshend and be
able to explain some of the things which his family has taught
him how to do, and why he feels that they are important, as
measurcd Ly his tecacher.

After asking his parents about the type of work which they do,
the stucent will know how to draw a picture of his parents de-

Given a set of pictures depicting types of jobs from the past

and also picturcs depicting the more modern ones, the student
will comprehend and be able to make remarks about the differences
and also make infcrences about some possible future jobs.,

Given a list of service workers, the student will know the type
of goods and scrvices provided by them. His accuracy should be

at least 80% correct in any of the services that he chooses, as
measured by his tcacher. '

15.

16,

17.

Hunger and Food

After study on common hand tools, the student will know their
names with 80% accuracy as determined by his teacher.

Given certain hand tools, the student will apply his knowledge
to describe their function and demonstrate their use to the
teacher's satisfaction.

After study on prehistoric forms of tools, the student will be
able to draw a scene depicting early prehistoric life and their
use of these tools. The relationship of tools to the work being

donc in the drawing should be 80% correct as measured by his
teacher,

19.

20,

18.

A Market
After a visit to a market, the student will comprehend the action

transaction, that is: Goods, services and money exchange with

Given an assortment of foods, the student will know how to sort
them into their proper categories as being animal or plant and

place them under the properly labeled column with 80% accuracy,
as measured by his teacher.

Given the task of telling the class about his family's favorite
food, the student will know how to write a rccipe for it and tell

the class how to do it with 80% accuracy, as mecasurcd by his
teacher. '

and be able to name and list the scequence of a buyine-sellinn

80% accuracy, as measurcd by his tecacher.
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21. After the completion of this unit, the student will know and be
able to name the different types of markets and stores in Stockton
with 80% accuracy, as measurcd by his teacher.

22. After studying about various types of bartering mecthods that
-have gone on in the world since carly times, the student will
know and be able to cite 2 or 3 cxamples of trading without the

use of money as we know it now with 80% accuracy, as measurecd
by his tecacher.

Deserts

23. After observing and studying a picture of a desert, the student
will have knowledge to describe some of the plants and conditions
visible to him with 80% accuracy, as measured by his teacher.

24. After continued study of the desert, the student will be able to
comprchend that the desert is an arid land because of its geo-
graphical location and be able to comparc it with 4 colder land
with 80% accuracy, as measured by his teacher.

25. Given a terrarium to work, the student will be able to analyze
and demonstrate how an iriigation system should work with 80%
accuracy as mecasured by his teacher.

What is Law?

26. After preiiminary discussion on rules, the student will have
knowledge to help the class in organizing and drawing a class
chart having a few rulces for the improvement of the class be-
havior with 80% accuracy, as measured by his teacher.

27. After completion of this unit, the student will be able to analyze
and tell the difference between a rule and a law with 80% accuracy,
as measurcd by his teacher.

28. After completion of this unit, the student will be able to com-
prehend the importance of laws for our protection by reciting
one example of this to the teacher's satisfaction.

Studying a Landscape

29. Given a lesson on direction, the student will know enough to go
into the yard and point to all four directions and name them
correctly to the satisfaction of the teacher.

30. After continued work in this unit, the student will know how to
draw a map of his classroom and label somr of the objects in it
with 80% accuracy, as measured by I'.s teacher.

31, Given a map drawn by another student, the studen. will comprchend

it enouch to be able to locate an object by following the map
correctly with 80% uccuracy as mecasured by his teacher.,

20)
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Parks .

S o wom——

32, ATter an cxcursion to a park, the student will know cnough to
locate the park on a city map and talk about some of the points

of interest which he obscrvid with 80% accuracy, as mecasured
. by his teacher. '

33. After a question and answer period, the student will comprehend
to conclude by saying that a park is a placec for cnjoyment and
that pcople also work there,with 80% accuracy, as measured by
his tcacher.

34. Given a paper and paints, the student will know how to paint a
picture of the park which will be representative of the park
visited with 80% accuracy, as measured by his teacher.

35. After conclusion of this unit, the student will comprechend
enough to write 2 short story about his trip to the park with
80% accuracy, as mecasured by his teacher.

Rivers

36. "After discussion or a trip to a river, the student will know how
to draw pictures of the many living crcatures who inhabit rivers
or live near them and describe why they need to live there with
80% accuracy, as measured by his teacher.

37. Given a set of pictures showing a river with dams, boats, etc.,
the student will ‘comprchend and tell how rivers help mankind
with 80% accuracy, as measured by his teacher. :

The Moon

38. After completion of the unit on the moon, the student will know
how to draw a diagram showing the relationship of the moon to

the earth and the sun with 80% accuracy, as measured by his
teacher. :

39. Also after completion of the unit, the student will know how to
draw an astronaut's uniform and explain some of the reasons for
its being like it is with 80% accuracy, as mecasured by his
teacher, ‘

40. After the completion of this exercise, the student will compre-
hend cnough to write a short paragraph about his feelings about
the moon with 80% accuracy, as measured by his teacher.

Language

41, After listening to a tapc with several languages on it and
given a 1list of countrics and the language spoken there, the
student will know how to match them with 809 accuracy, as
measurced by his teacher,

42. After hearing a tape emitting several animal sounds, the student
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will comprchend and conclude that animals may also have their
own ways of communicating with 80% accuracy, as measurecd by
his teacher. -

43. Presented with pictures of animals, the student will analyze
them and state that animals smecll with their nosc, hcar with
their ears, ctc., but that the only thing that may be disfecrent
is that humans have a language. He will do this with 80%
-accuracy, as measurcd by his tcacher.

Holidaig

44, After study on scveral holidays, the student wils know and
describe what happens during these holidays with 80% accuracy,
as measurcd by his teacher.

45. Given the task of depicting in a drawing what pcople do during .
holidays, the student will comprehend cnough to make an accurate
representation of whatever holiday he chooses with 80% accuracy,
as measured by his tcacher.

Performance Objectives in Affective Domain

46, After a neighborhood walk, the student will scem excited and
happy while relating his personal cxperiences to his friends.

47. Given art media to develop some project, the student will report

progress of the work to the teacher or peer and scem enthused
about it.

48, During lessons the student will listen with good attention and
will be ablc to follow directions given by the teacher with a
60% accomplishment of task given to do.

49. Obeys rules at school and while traveling to and from school
respects private and public property,

50. The student will show enthusiasm and will willingly participate
in any cultural program, i.e., dancing, singing, etc., especially
on holidays.

Objectives 51 - 65 were not furnished.

')
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PERFORMANCE OBJECTIVES - 3rd GRADE

Science

Classifying

1,

Given appropriate guidance, the student will identify matter as
solid, liquid, or gas by its physical properties to the satis-
faction of the tcacher.

Given adequate experience, the student will classify colors as

primary, secondary, and complementary, to the satisfaction of
the teacher.

Given time to make observations, the student will classify things
found in an aquarium as to living or non-living, types of locomo-
tion, color and size, to the satisfaction of the tcacher.

Measuring

4.

Given several cxperiences in constructing and using thermomcters,
the student will demonstrate accurate use of a Celsius and/or
Fahrenheit thermometer, as evaluated by the teacher.

Provided with proper equipment and practice, the student will
accurately measure the weights of small objects, as evaluated by
the teacher.

Given necessary vegctation and measuring devices, the student will
measure the growth of seedliings and cuttings, as evaluated by the
teacher. :

Given necessary instruction and cquipment, the student will
accurately measure the volume of liquids or powders, to the
satisfaction of the tcacher.

Making Inferences

8.

10.

11.

Given time for observations, the student will infer the contents
of closed containers, as evaluated by the teacher.

Social Studies

After a thorough discussion about the president of the United
States, the student will demonstratc knowledge of the current
president, know where he lives by pointing to it on a map, and
scorc 75% of‘the answers correctly on a quiz prepared by his
tcacher. '

After Iessons on voting, elections, political campaigns, etc., the
student will be able to analyze and respond correctly in a dis-
cussion on these matters, as measured by his teacher.

On a lesson about Indians in the San Joaquin Valley, the student
will be able to show knowledge of Indians by listing or discussing

l):'
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various components of Indian life (home, food, clothing), as
measured by his tecacher,

After lessons on tlie heritage of different cthnic groups, the
student will be uble to demonstrate knowledge of his own cu.tural

background as different from other ethnic groups by the comparing

of certain elements of cach.

‘After lessons on the different kinds of  communication (looking,

smiling, oral language, writing, radio, telcphone, etc.), the

‘Student will apply what he has learned in a role playing situation

and perform with 75% accuracy as mcasured by his teacher.,

After lessons on health and espcecially the care of the teeth,
the student, given a toothbrush and paste, will demonstrate
knowledge on how he should trush his teeth and will construct

a personal chart by -which to keep track of his daily tooth care.

Performance Objectives in Affective Domain

15.

16.

17.

18.

During discussion in the social studies class, the student will
ask questions about various human behaviors. The teacher may use
a checklist to 1list the number of questions or their categorics,

1.e., "What do thoy do for a living?'" etc.

When presented with a choice of looking at pictures of various
disciplines, the student will spend most of his time looking at
pictures of people and their habitats, and costumes.

When faced with group encounters, such as committec work or play
on the playground, the student will show more tolerance as the
year progresses, as measured by his teacher.

After discussion of holidays or "fiestas', the student will
voluntarily look for and read cultural booklets provided by the
project. '

Objectives 19 - 26 werc not furnished.
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PERTORMANCE OBJECTIVES - 4th GRADE
Science

Inferences and Observations

1, Given definitions and examples of observations and inferences,
the student will distinguish the two in cartoon situations, to
-the satisfaction of the teacher.

2, Given scveral observations in cartoon form, the student will
draw one or two rcasonable inferences, to the satisfaction of
the tcacher.

3. Given pictorial representation of forest scenes in which there
are definite indications of animal activity, the student will
list at lcast three observations and one reasonable inference
related to the picture, as evaluated by the teacher.

4. ° Following an activity in which water is displaced by air, the
student will list his observations, draw an inference about where
the water went, and perform the activity again to test his infer-
ence, as cvaluated by the teacher.

5. After rccording his observations of candles suffocating under !
various sizes of jars, the student will predict the approximate i
time it will take for a candle to become extinguished under '
other jars of known volumes, and test his predictions, as evaluated
by the teacher. o

6. Supplied with the necessary equipment and background information,
the student will determine the relative amount of oxygen in air,
to the satisfaction of the teacher.

Graphing and It's Scientific Uses

7. Given udcquate instruction and practice, the student will demon-
strate the ability to locate and mark the position of ordered
number pairs on a graph, as evaluated by the teacher.

8. Following experiments with a ball Jropped from measured heights,
and the distance it rebounds, the student will record his findings
.on a graph, to the satisfaction of the teacher.

9. Based on the graph just constructed, the student will predict hovw
high a ball will bounce dropped from selected heights, and test
his predictiens as obscrved by the teacher.

Magnctism and Electricity

10. Given adequate instruction and time to experiment, the student
will demonstrate basic understandine of maencte by identifvine
the north and south-sccking poles, and describing the attraction
ar.d repulsion of unlike and like poles, tc the satisfaction of
the tcacher.
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After constructing an clectromagnet, the student will demonstrate
the fact that the polarity of an clectremagnet varies with the
dircction of the current powering it, as cvaluated by the tecacher.

Provided with.proper materials and instruction, the student will
construct an clectric motor and explain the interaction of the
magnet and clectromagnet, to the satisfaction of the teacher.

California Ilistory

the Coast to the Mountains in California

13.

14,

Indians the First Californians

Given a Casifornia wvclief map, the student will have knowledge

to identify the various land forms whoen pointed out to him by

the teacher with at least 70% accuracy, i.e.,; the Central Valley,
the Sierra Nevada, the Basin Range, the Mojave Desert, the
Colorado Descert, the Coast Ranges, the Penninsular Ranges, the
Transverse Ranges, the Klamath Mountains, the Cascade Rangc, and
the Modoc Plateau.

The student, when shown a map of the U.S., will have the knowlcedge
to tecll the tcacher the relative size of the svate of California
in comparison to the other two largest states, i.e., Alaska and
Texas, with 70% accuracy.

The student will comprehend the definition of climate and will
be able to describe the climate of the central valleys, coastal
mountains and the climate near the ocean with 75% accuracy, as
measurcd by the California History Unit Examination.

16,

17.

18.

Spanish California

The student will know with 75% accuracy who the first inhabitants
in California were and also where we think they came from, as
measured by the California History Unit Examination.

After studying the life styles of the Indian tribes as they
wondered on foot, the student will know the two Indian tribes
that lived in the San Joaquin Valley and will also name 2 or
more tribes that lived elsewhere in California, as measured by
his teacher.

The student will comprehend and describe the home 1ife of the
Indians (the foods, clothing, home, etc.) with about 75%
accuracy, as measurcd by the California History Unit Examination.

19,

20.

Given a list of the first explorcrs to come to California, the
student will comprchend enough to discuss where they came from
and whut their mission was with about 75 accuracy, as measurcd
by the California ilistory Unit Txamination.

After a week or more of study on the Missions and mission 1§fe
in Californiu, the student will have the knowledge to draw a

26
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California Beccomes Mexican

20

BEST COPY AVAILABLE
picture showing what carly mission life was like in California
with 75% accuracy, as mcasured by the California History Unit
Examination,

After the Unit on Spanish California, ‘the student will know
with 75% accuracy how many years Mexico fought for its indepen-

dence from Spain, as measured by the California History Unit
Examination,

22,

23,

24.

After completion of this unit, the student will be ahle to com-
prehend the following words well enough to use them in a sentence
with 70% accuracy: (1) allegiance, (2) ranchos, (3) culture,

(4) alcalde, (5) structure, (6) procedures.

The student will be able to comprehend and answer questions on
what California was obligated to do for Mexico and also how did

. Mexico better California with 75% accuracy, as measured by the

California History Unit Examination.

The student will comprehend what things were developed in Calif-
ornia under Mexico's rule by naming some of them with 7053
accuracy, as measured by the California History Unit Examination.

American California

25,

26.

27.

28,

After studying about the huge migration of Amcricans to California
after the fur trappers came, the student will know enough to dis-
cuss his reasons why the Indians and the Mexicans were sometimes
hostile to the pioneers. The minimum level of accepted performance
will be that his assumptions are within the realm of reality and

within the scope knowledge within which the tcacher has taught
them. : :

After studying about the interest other nations had in California,
namely, Russia and England, while it was under Mexican rule, the
student will be able to simply state what the Monroe Doctrine

said with 70% accuracy.

After discussion about the rumors that the U.S. would soon be at
war with Mexico in 1845 and after discussing the incident where
forty or fifty Americans took the law into their own hands on
June 10, 1846, and formed a new nation called the "California
Rerublic", the student will analyzc the incident and be able to
distinguish between fact and opinion about current information

relating to the takecover of California by the Americans, as
mcasurcd by his teacher.

Given the facts about the United States Navy takecover of Montercy
Bay on July 2, 1846 by Commodore John D. Sloat, the student will
know that Com. Sloat save as 2 reason for this that Mexico and
the U.S. were at war with each other and that this was the only
time that California wus under a‘military government.




30,

31,

32.

BEST COPY AVAILABLE

Having studicd about the Mexican War between the U.S. and Mexico
and that most of the carly fighting took place over the statc of
Texas, the student will be able to comprchend the diffe.once
between a state and a territory with 70% accuracy, as mcasured
by his tcacher,

In studying about the indecision and long delay in deciding what
form of government to have in California after the Mexican War,
the student will analyze and state the importance of the forma-
tion of a constitution to operate a democratic type of government
and that California was finally admitted on September 9, 1850

as the thirty-first state.

Given the questisn on a short quiz about what languages were
used by the constitutional convention in Monterey in 1849, the
student will know and statc that the two languages used werc
Spanish and English and that the first Constitution was written
bilingually,

Given the task of writing about the Constitutional form of gov-
ernment in Califernia after it became a state, the student will
apply his knowledge to write a paragraph which will be 70%
accurate in relating that the constitution guarantced: freedom
of specch, freedom of worship, freedom of the press, and freedom
to assemble, and that therec was no slavery allowed but that only

white male citizens of age twenty-one or over were permitted to
vote.

The Growth of California

33.

34.

35,

36.

376

Shown a bar graph showing the growth of cities in California
from 1840 to 1972, the student will know their meaning and be
able to read the horizontal and vertical legends to explain
what the graph mesns to the teacher with 70% accuracy.

After studying the unit on the big spurt in growth during the
Gold Rush in 1849 in California, the student will comprchend

and be able to state how this would change life in the state.

He should be ablc to name correctly at least 3 ways in which 1life
was changed for California.

After study of the hardships of travel to California since there
were no railroads at that time, the student will know and be able
to explain why the government loancd money to railroad companics
like the Central Pacific Railroad to build eastward and the

Union Pacific Railroad to build westward and why the government
still helps the railroad,

In studying about the contributions of the maay different peoples
who made California what it is, the student will comprechend and
define the Chinese contribution to the completion of the railroads
at Promontory, Utah in May, 1860,

Given the task of drawine a timeline of events or discoverics
that made the population of California sou.r, the student will

28
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apply his knowledge to include: tourism, hecalthful living,
real estate, the black gold rush, the Dust Bowl, World War DNe-
fense Plante, manufacturing, and food production, The teacher
will expect a 70% level of accuracy shown on the timeline.

After studying about labor unions and automation, the student
will be able to comprchend and explain how unions can improve
the living conditions of workers in a short paragraph in which

‘he shows 70% accuracy of information previously presented to

the class by the teacher., .

Problems in California

39.

40. .

41,

42,

43,

Given a list of worthy contributions to the state of California
by ethnic groups, the student will know what groups were re-
sponsible by writing the name of the group which made the con-
tributions with 70% accuracy.

Given the task of drawing a bar graph representing the five
largest states in the U.S. and their growth since 1900, the
student will apply his knowlecdge to name at least 3 serious
problems created by over population in each of these areas.

Given the meaning of the word "metropolitan', the student will
comprehend and be able to cite living conditions and problems
in such an arca with 70% accuracy.

Given a tour of the urban renewal area of Stockton or having
studied it in the classroom, the student will apply his knowledge

and write a short paragraph on the importunce of city planning

for the beautification of cities an the prevention of slums.

After complection of this unit on present problems of traffic,
pollution, smog, work, etc., the student will be able to apply
his knowledge to write a paragraph about a picture he will draw
concerning onc or several of these problems and a possible
solution. The solution should be 70% feasible as cvaluated by
his teacher,
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PERFORMANCE OBJLCTIVES - 5th GRADE

Science

Electricity: Circuits and Conductors

1.

Given the proper cequipment, the student will construct a complete
electric circuit consisting of a battery, a lightbulb, and 2

‘wires, as evaluated by the teacher.

Given the proper testing cquipment and several circuit boards,
the student will infer a possible circuit diagram for cach
board, as cvaluated by the teacher.

Given adequate experiences with OPLN, CLOSED, SERIES, and
PARALLEL circuits, the stulent will identify models of these
circuits, to the satisfaction of the teacher.

Given the proper equipment and a selection of materials, the
student will list those materials under two categories: elec-
trical CONDUCTORS and NON-CONDUCTORS, to the satisfaction of
the tecacher.

Chemical Analysis

S.

Given adequate instruction, the student will make a record of
obscerved chemical changes when vinegar, iodinc solution, and
water are added to baking soda, baking powder, cornstarch, and
talc, to the satisfaction of the teacher. :

Given the three liquids and four powders from Objective #5 in
unlabeled containers, the student will use data previously re-
corded to identify the liquids and powders, to the satisfaction
of the teacher.

Given mixtures of two powders from Objective #5 and the liquids
listed, the student wiil identify the two powders in the mixture, -
to the satisfaction of the teacher.

Predicting from Observation:

8.

10,

Given adequate experience with the movement of a pendulum, the
student will construct a table relating swings per minute and
length of pendulum arm, to the satisfaction of thec tcacher.

Given adequate instruction, the student will predict speeds of
pendulum movement based on previously gathered data, to the
satisfaction of the tcacher.

Given adequate instruction and expericnce with balance beams,

the students will make a record of the relative weights of two
kinds of objects, and using this record, predict further results,
to the satisfuction of the teacher,

3
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Earlicest Amecrvicans

11.

12.

13.

14I

15.

16.

Given a map depicting Asia and the North American Continent,
the student will demonstrate knowledge of the probable routec
across the Bering Strait used by Asian immigrints by indicatinyg
accurately this route on the map, as measurcd by his teacher.

After studying the war customs of the Plains Indians, the student
will show comprchension of their chief purpose in fighting, (to
obtain feathers for enemies touched) by drawing a picture of-the
subject, its accuracy to be measu:cd by the tzacher.

The student will apply his knowledge of the California Indians'
favorite food by helping to prepare acorns in the classroom
according to the formula which he has" previously studied, as
measurcd by the teacher.

After studying Mexico's Aztec civilization, the student will
apply his studics by writing a 500-word composition in which he
writes from the point of view of an actual participant in Aztecc
culture (a warrior, a priest, etc.), success of the paper to be
measured by his teacher.

The student will demonstrate knowledge of various aspects of
the Pueblo Indians' civilization by passing a true-false test
(i.e., They were warriors, rather than farmers. TRUE FALSE),
with 75% accuracy.

After studying the Northwest Indian tribes, the student will
analyze the diffcrences between them by writing a list of occupa-
tional artistic, and social characteristics for each tribe, with
75% accuracy, as judged by his teacher.

The Europcans Come .

17I

18.

19.

20.

Given two outline maps, the student will demonstrate his knowledge
by drawing the voyages of the Norsemen to Iceland, Greenland, and |
America on one, and by drawing the 4 trips of Columbus on the other |
with 75% accuracy, :

Given a list of the three Spanish explorers discussed, the student
will demonstrate his comprchension by being able to write about
the accomplishments of cach explorer with 2 out of 3 correct.

After studying about the importance Sir Francis Drake had in _
Britain's position in the New World, the student will apply what
he has learned in a role playing situation, as measurcd by his
teacher,

To demonstrate knowledee of the TFrench explorations in North

America that were made profitable through trade, the student
answers a teacher preparced quiz with 75% accuracy.

31
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To demonstrate comprehension of Dutch and Swedish scttlers that
came to North America for profitable wrade, the student is to
respond correctly in a discussion pertaining to these matters
with 7.% accuracy, as measured by his teacher,

The English Colonics

22,

23,

24,

25.

26,

27.

The student will demonstrate his comprehension of the methods
by which the lnglish established their permancnce in America

by writing a short report on the subjcct, to be measured by
the tcacher. '

The student will apply 1is knowledge of the religions and cultural
reasons motivating the lInglish to scttle in New England by parti-
cipating in the presentation of a class play (writing, directing,
acting, scenery and costumes, etc.), the success of his partici-
pation to be measured by the teacher.

The student will apply his knowledge of early American education
by participating in the making of a scale model of a room in
either a '"dame school", a grammar school, or a college of early

America, to be constructed with 75% accuracy, as judged Ly the
teacher, -

The student will demoﬁ&&zate his knowledge of the Pennsylvania
Quaker Colony by responding correctly in writing to 75% of the
questions as asked on a teacher-made test.

The student will analyze the differences in the role of women in
early America and the role of American women today by writing
a composition on the topic, to be measured by the teacher.

The student will demonstrate his knowledge of early American
entertainment by carrying out one of the following projects:

(a) making a quilt, (b) performing a colonial dance, (c) parti-
cipating in a mock turkey shoot, (d) presenting a scene from

one of the English plays performed for the colonists, his success
to be measured by the tcacher.

Conflicts Arise

28.

29,

30,

To demonstrate comprehension of the trading conflict between

the French and the English, the studen: will respond correctly

in a discussion about the cause of the conflict and what vesulted
from it with 75% accuracy, as mcasured by the tecacher.

To demonstrate knowledge of the routes of the Spanish treasure
ships, the student is to trace on a map the routes the ships had
sailed from Peru to Panama and from Mexico to Spain with 759%
accuracy, as mcasurcd by his tecacher.

To demonstrate evaluation of the result of the French and Tndian
War, the student is to write a paracraph about what would huve
happencd if France had won the lrench and Indian War, uas mcasurcd
by his teacher.

3.2




BEST CUPY AVAILABLF

31, After studying the recasons for the colonial unification and the
new union, the student is able to demonstrate his knowledpe by
answering questions prepared by his tcacher with 75% accuracy,
as mecasurcd by his tecacher.

Colonial Thought

32. After studying the colonist's attitudes towards witchcraft, the
.student will apply his knowledge of the subject by writing a
paper from the point of view of a witch in colonial times, as
measured by his tcacher. '

33. The student will demonstrate his comprechension of the term
"circuit riders" (traveling colonial ministers) by writing a
brief description of the term, as measured by the tcacher.

34. The student will apply his knowledge of the colonists' British-
derived jurisprudence system by helping to conduct a mock trial
by jury for the class, to be measured by the teacher.

35, The student will apply his knowledge of which British laws the
colonists did not wish to obey by cngaging in a debatc with
another student in which one plays a colonist and the other
student Llays a British government official, success of the
debatc to be measured by the teacher. '

36. The student will demonstrate comprchension of England's Mercantile
Theory (profitable trade for the mother couritry) by answering
written multiple choice questions on a teacher-made test, with
75% accuracy.

37. The student will demonstrate his comprchension of why newspaper
editor Peter Zenger's acquittal was a victory for American frece-

dom of the priss by writing a short essay, to be measured by
the teacher.

British Problems

38. The student will demonstrate his knowledge of the extent of
Great Britain's colonies after the French and Indian War by
indicating on a map of North America all such colonies, with
75% success, as measured by his teacher.

39, The student will apply his understanding of the colonial attitudes
towards the Proclamation Line of 1763 (no colonists could secttle
west of the Appalachians) by helping to stage a mock town mecting
in which various 'coionists" debate the issue, to be measurcd
by the tecacher.

~40. The student will demonstrate his comprechension of the action
taken by the colonists in response to British taxation measures
by writing a paper, to be measured by the teacher.

41. The student will show his comprchension of the reasons for holding
the first Continental Congress by answering corrcctly 75% of the
questions on a teacher-made test.
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42,

43,

44,

45.

46,

47,

-
-

The student will demonstrate his comprehension of the primary
result of the mrcting of the first Continental Congress (war

between the colonics and Lngland) by sufimarizing the issuc in
a paper with 75% accuracy, to the satisfaction of the teacher.

The student will demonstrate his comprehension of the role the
sccond Continental Congress played in unifying the colonics by
responding correctly in writing to 75% of the multiple-choice
questions asked him on a teacher-made test,

The student will analyze the reasons behind the colonies'
request for help from foreign powers in a short paper, it's
success to be mecasurcd by the tcacher,

The student will evaluate what might have happened if the American
invasion of Canada had been successful by presenting a talk to
the class, to be measured by the teacher. :

The student wiil show knowledge of the important political roles
played by early Americans, such as George Washington, Benjamin
Franklin, and Thomas Jefferson, by answering corrcctly 75% of
the questions on a tcacher-made test.

The student will analyze some of the problems facing the colonists
after they had achicved independence from FEngland by writing a
short paper, its success to be measured by the teacher.

American Government

48.

49,

50.

51.

The student will show comprchension of the mail problems confronting
the colonists under the Articles of Confederation by explaining
3 out of 4 of the problems correctly in a talk to the class.

The student will demonstrate knowledge of the writing of the
United States Constitution by answering correctly in writing
75% of thc questions asked him on a teacher-made test.

The pupil will analyze the differences among the three main
branches of American government (executive, judicial, and lecgis-
lative) by writing a one-to-thrce page report on the subjecct,

to be measured by the teacher.

The student will evaluate with which of Jefferson's or Hamilton's
conflicting political philosophics he tends to agree by explain-
ing his rcasons for his agreecment in a talk to the class, its
effectivencss to be evaluated by the teacher.

Objectives 52 - 70 were not furnished.
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PERFORMANCE OBJECTIVES - 6th GRADE

Science

Manipulated and Resultant Variables

1.

Given cxamples and definitions of the terms "manipulated variable,
resultant variable, and controlled variable," the student will
match the terms with their meanings on a written posttest with
10V0% accuracy as measurcd by the teacher.

Given liquids of various tecmperatures, liquids of various
volumes, and solids of various masses, the student will mcasure
them in terms of degrees Celsius, mililiters, and grams to thc
satisfaction of the teacher.

The student will keep a written record (either a graph or table)
of his findings concerning the following variables:

a. the time it takes a seltzer tablet to dissolve in various
volumes of water, : ~

b. the time it takes a seltzer tablet to dissolve in a constant
volune of water at various temperatures,

c. the time it takes a seltzer tablet to dissolve in various
concentrations of sugar solutions,

d. the time it takes a seltzer tablet to dissolve in various
concentrations of acid solutions to the satisfaction of
the tecacher.

Given the opportunity to find out how much salt will dissolve in
a constant volume of water at various tcmperatures, the student
will keep a record, to the satisfaction of his teacher.

Compasses and Magnetic Fields

5.

Given a compass and adequate instruction, the student will demon-
strate the directions North, South, East, West, Northwest, South-
west, Northeast, Southcast, to the satisfaction of th. teachecr.

Given the proper tools, the student will map the magnetic field
around a bar magnet, to the satisfaction of the teacher.

Given time and necessary instruction, the student wiil form a
hypothesis about the attraction of repulsion of like and unlike
poles of a magnet and show, with magnets, that his hypothesis
is accurate to the satisfaction of the teacher.

Given maps of the zarth's magnctic poles, the student will orally
describe their location or locate them on a globe to the satis-
faction of the teacher.
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Inertia and Mass

9. The student will demonstrate the property of incrtia by quickly
moving a card out from under a heavy washer or coin, and by
accelerating a light and a hecavy toy cart by similar rubber
bands, as observed by the teacher.

10, The student will mecasurc the relative inertias of several objects
in terms of vibrations resulting from the objects being placed
in a special vibration device, to the satisfaction of the tcacher,

11. The student will record the results of placirg known masses in
‘the vibration device in order to cstimate the masscs of the
objects used in Objective #10, to the satisfaction of tho tcacher.

12, The student will mcasurc the masses of the objects used in
Objective #10 by means of a balance beam, to the satisfaction
of the teacher.

Quantitative Analvsis

13. The student will separatc and mecasure the components of several
mixtures by utilizing one of the following propertics: size of
particles, rcaction to magnetic force, or solubility, with 70%
accuracy as measured by the teacher.

Experiments With Human Reaction Time

14. The student will construct an hypothesis about which persons or
type of person in his class has the quickest reaction time, then

test the validity of his hypothesis, to the satisfaction of the
teachcer.

15. Provided with a Human Reaction Time Device, the student wil?l
formulate and test an hypothesis comparing human rcaction times
to four stimuli: 1light, sound, touch, and small, to the satis-
faction of the tcacher. '

16. The studen’ will list, in order of strength, scveral stimuli he
responds to during a typical day, such as alarm clocks, recess
bells, the sight of the principal, etc., and will discuss them
to the satisfaction of the teacher.

Infcrring the Naturc of Things Unscen

17. Given 10 "black boxes'" and time to study them, the student will
infer a description of the interior of cach, and list onc or two
reiasons for his inference with 80% accuracy as measured by the
tcacher.

3H
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The Latin Americans

Latin Americans: Who Arc They?

18, After studying Unit I in the text Voices of Latin Cultures, and
discussing the location of the Latin American Countrics, the
students will demonstrate their knowledge by labeling the Latin
Amcrican Countrics on a blank outline map of thec world with 4
out of 5 items uaccuracy,

19. After reviewing basic map skills by using Voices of Latin Culturcs,
pp. 12-13, and various maps, the student will demonstrate his
knowledge of these by filling in a crossword puzzle on the geo-
graphic terminology, i.e., longitude, latitude, equator, degrces,
meridian, hemisphere, with 85% accuracy.

20. To apply his knowledge of the accurate usc of maps, the student
will demonstrate to the teacher, orally that Mexico is the only
Latin American Country north of the equator with 100% accuracy,

21, The student will demonstrate his knowledge of the world's divi-
sions into hemispheres by correctly filling in the Latin Amcrican
Countries on an outline world map which has Leen divided into

. hemispheric zones with 85% accuracy.,

22, The student will apply his knowledge of compass directions by
looking at a-map and answering questions about the locations of
the Latin American Countries with 90% accuracy.

The Land of Mexico

23. After reading Voices of Latin Cultures, pp. 14-16, and The Land
of Mexico, pp. 5-157 viewing and discussing filmstrips "Moxican
Territory", "The Geographic Background of Mexico', the student
will apply his knowledge of the Sierra Madre Mt. ranges by
correctly labeling the Sierra Madre Oriental, Sierra Madre Occi-
dental, and Sicrra Madre del Sur on an outline map of Mexico
with 100% accuracy.

24. After listening to the tape "The Land Without a Double" in the
kit Viva Mexico, and recading The Land of Mexico, pp. 11-14, and
discussing McXico's "bolsones™, the student will demonstrate his
knowledge of "bolsones" by drawing a picture of any area with a
bolson with 100% accuracy.

25. After reviewing pp. 15-17 in The Land of Mcxico, defining
"altiplano" and adding it to Student dictionary and vicwing f£ilm
"Mexico-Central and Coastlands, Part II," students will apply
their knowledge by color-coding the altiplane arcas of Mexico
on a blank outlinc map of Mexico with 85% accuracy.

3/
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26, The student is to demonstratce his knowledge of the general physical
geography of Mexico, Ly writing a 150 word cssay describing the
Mexican terrain while viewing a physical relief map of Mcxico,
as measurcd by his teacher.

27. -The student will demonstrate his knowledge of the political
divisions of Mexico as compared to the U.S. by participating in
a& discussion,

The Lands of Central America and.the West Indics

28. The student will apply his knowledge of the political divisions
of Central America by coleor-coding the 6 republics and 1 British
Colony on an outlinc map of Central Amcrica with 80% accuracy.

29. After reading Section I, Unit IX of Voices of Latin Cultures. and
viewing the map in The World Around Us, p. 247, and the film
"Central Amcrica", the student will dcmonstrate his kn wledge of
"tierra templada' by drawing a diagram and labeling correctly
2 out of 3 geographic climatc zones: tierra fria

tierra templada

tierra caliente

30. After making comparisons of the geog mphic zones and climates
that exist in Mexico and Central America, the student will write
a short paragraph demonstrating his knowledge of the information
as measurcd by the tcacher.

31. After working in groups using a wall map of the world and locating
the different island groups of the West Indies, the student will
demonstrate his knowledge by labeling correctly all 3 island
groups on an outlinc map of Central America and the Jest Indies.

32, After children have revealed their findings and compared their
results regarding the countries that make up the island group,
"The Greater Antilles", they will demonstrate orally their knowl-
edge of thesc countries to the satisfaction of the teacher. :

33. After the student has read Lifc in Latin America, pp. 183-187,
has viewed the transparcncies: T"Mexico Central America", '"West
Indies", he will apply his knowledge by locating and correctly
labeling the two island groups of the Lesser Antilles on an
outline map of the West Indies with 100% accuracy.

34. . After students have viewed the study prints "The Caribbean Lands",
and viewed the map and drawn inferences from The World Around Us,
p. 426, the student will apply his knowledge of the diflercnt
geographic regions and climates of the West Indics by color-coding
them on an outline map of the West Indies with 80% accuracy.

o 34
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Lands of South America

35,

36.

37.

38.

39.

After participating in a class discussion on the location and
political divisions of South America, the student will apply his
knowledge by drawing an outline of South America within the
.correct latitude 1i.e¢s with 90% accuracy.

After rceviewing and discussing the .ountainous terrain of South
America, the student will apply his knowledge by locating and
labeling correctly, the Andes Mountains on an outline map of
South America.

After rcading Voices of Latin Culturcs, Section III, Units I,
IT, TIT and enter the word "pampas" in their history dictionary,
the student will demonstrate his knowledge by orally describing
Argentina and Brazil to the teacher's satisfaction.

On a dittocd outline map of Brazil the student wjill demonstrate
his knowledge of the three important land formations: Plateau
of Mato Grosso, Great Escarpment, and Amazon River Basin by
accurately locating 2 out of 3 on a blank outline map of Brazil.

After locating Paraguay and Uruguay on a wall map and small
outline maps of South America and entering the word '"landlocked"
to their dictionary, the student will make inferences about the
size of these countries in relationship to the other countries
of South America by writing a short paragraph demonstrating his
knowledge as mcasured by the teacher.

Aztecs and Their Ancestors

After hearing and reading an introduction to the three major
Indian Tribes of Latin America, the student will color-code the
location of tribes on a map of Latin America with 90% accuracy.

Upon completing the activities for objective #41, the students
will, in pairs, correctly complete a retrieval chart of the
Jlmecs, Tecotihuacanos, Zapotecs, Mixtecs, Toltecs in the areas
of art, tools, goverament, money systems, with 70% accuracy.

Upon completion of reading the introduction to the Aztec tribe,
the students will write a short paragraph telling the general
attitude of the Aztec people prior & «the building of their
grecat empire, the accuracy to be measured by the teacher's
judgement.,

The student will briefly explain, in writing, the meaning of
the term "Crane Pcople" to the tcacher's satisfaction.

The student will orally explain the social class systems of the
Aztccs to the tcacher's satisfaction.

The student will demonstrate his undevstandine of the socictal

roles in Aztec life by listine the responsibilities of the adult
men and women, and girls and boys, with 80% accuracy.

34
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The student will demonstrate his knowledge of Aztec commerce

by drawing and labeling a diagram of the Aztec market and listing
some of the rules that governced this activity, to the teacher's
-satisfaction,

47. After studying the religious aspects of Aztec life, the student
will demonstrate his knowledge of the importance of rcligion in
Aztec socicty by completing a teacher-made crossword puzzle with
-80% accuracy (8 out of 10 answers correct).

48. The student will demonstrate his rccollection of the contributions
made by the Aztecs to the ficlds of art and science, by drawing
in 4 out of 5 contributions on a chart made by the teacher, i.e.,

contributions

Art

Science

The Maya Indians

49,

The student will correctly color in the areas uf scttlement of
the Maya Indians, with 85% accuracy on a map of Latin Amerira

to demonstrate his knowledge of the location of the Maya Civili-
zation.

The student will orally demonstrate his knowledge of the reason
for the growth and expansion of the Maya Civilization, to the
satisfaction of the teacher.

The student will demonstrate his knowledge of the rcligious
belicfs of the Maya Indians by answering a fill-in quiz prepared
by the teacher with 85% accuracy.

The student will demonstrate his knowledge of the location of
the Mayan Capital by point it out on a wall map with 100%
accuracy.

) .
After studying the history of rubber, and it's relationship to
the Maya Civilization, the student will apply his knowledge of
this great Maya Contribution by writing a paragraph of this
subject, the accuracy of which is to be measured by the teacher.

The student will apply his knowledge of the differcnces and
similaritics of Aztec and Maya religious beliefs by successfully
completing 5 out of 7 teacher-prepared questions.
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Tables 1 through 7 indicate the number (percentage) of students
at the different grade levels who, when tested on the performance
objectives, succceded in meeting those objectives. Not all the
studénts, however, were tested on all the performance objectives
list in the tables. As expected, the objectives vary in their degrec
of difficulty, so that a large pércentage of students succeed in
mecting some of the performance objectives but failed to meed the
performance objectives in other instances. Through a further summa-
tion of the.data in a later section of this evaluation report, we
shall be able to draw attention to the areas in which some of the
grade levels are experiencing the most difficulty in meeting the
performance objectives.

The detailed data presented for each item in Table. 1 through
7 should be carefully noted by each teacher who has the responsibi-
lity of teaching the respective performance objectives. By observing
the items which were met by the least percentage of the students,
teachers will know wherc to expand their efforts and increase the
number of learning activities. Hopefully, through incrcased effort
on the part of both teachers and students the percentage of students
meeting the more difficult performance objectives can be increased.

Ideally, each performance objective should be met by 100 percent
of the students. A lesscr percentage should cause concern. The
implication of sccuring less than 100 pcrcent of the students mecting
the performance objective is that some students, after having rcceived
instruction in the learning arca, still do not understand the matcrial,
Further instruction should be given so that the students can attempt
again to master the material and cventually demonstrate their mastery

through successfully mecting the performance objective. If this

6O
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procedure docs not produce the desired result, an alternate implica-
tion is that the performance objective is actually beyond the devel-

opmental stage of the students and should be revised.

By means of Tables 1 through 7 a rcport was made on the accom-
plisliment of students at cach grade level on each of the performanée
objectives. The same data can bé usced to determine the accomplishment
of the students in cach of the subject matter areas considered scparately
Bilingual instruction at the kindergarten level covered the areas of
self-concept development, science and rcading readiness and at grade
levels 1 through 6 covered the areas of science and social studics.

Table 8 shows the percentage of students at each grade level who met

the performance objectives taught and tested in English and in

Spanish in each subjcct matter area.
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The figures in Tablec 8 show that fewer Kindergarten and first
grade students have been abic to accomplish the performance objec-
tives presented in-Spanish than the performance objectives prescented
in English. The same is true of sccond and fourth grade students in
the area of social studies, of fifth grade students in the area of
“science and of social studies. 6n the other hand, more sccond,
third and fourth grade students have been able to accomplish the
performance objectives when presented in Spanish than when presentced
in English. Likewise, more third and fifth grade students have been
able to accomplish the performance objectives in the area of social
studies when presented in Spanish than wRaN pﬁfsented in English.

Based on the average performance of af?‘the“students at all
grade levels, it can be said that slightly more students accomplish
the performance objectives when presented in English than when the
objectives are'prcscnted in Spanish. The differcnce in the number
is not great, but it does indicate that more emphasis can be placed
upon the Spanish instruction phase of the bilingual program.

In order to study the contribution of the bilingﬂal education
prdgram in caccommodating students who spcakla sccond language, a
design was established to ascertain the accomplishmenti1 ¢ the Spanish-
based students on the objectives when presented in Spanish and when
presented in English. To study the effect of the same program on
the accomplishment df English-based students, a similar analysis was
made to sce how the IEnglish-bzsed students performed on the objectives
when presented in Spanish and when prescented in English.

Table 9 gives a summary of the performance of cach of these
two distinct groups on the ob ectives given in Spanish and in Inglish,

Listed on the tablec are the number of students at ecach grade level
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in each language-based group and the number of success “ul responsces
given by the students at cach grade level. The percentage figure
rcprcsénts the percentage of the students who actually met the per-
formance objectives when presented in Spanish and in English. It
should be noted that the number of studenfs, especially of Spanish-
bascd students, is rather small Qith respect to serving as a repre-

sentative sample. Few Spanish-based students, as we have defined

them, are enrolled in the bilingual education progranm,
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>
It can be scen from. the data given in Table 9 that at all grade

levels more Spanish-bascd students than Lnglish-based students accom-
plish the objectives when the objectives are presented in Spanish,
This result is not surprising. Ilowever, when the performance objec-
tives are presented in English, more Spanish-based students than
English-based students at the kihdcrgarten, third and sixth grade
level accomplish them, but at the second, fourth and fifth grade
level they accomplish fewer than the English-based students. As a
total group, more Spanish-based students than English-based students
mect the performance objcctives presented in English.

The comparisons made here would seem to indicatc that the bilingual
program is benefiting the Spanish-based students. Given the oppor-
tunity of learning material in his basic language as well as in'English,
the Spanish-based student is able to mester the subject matter more
thoroughly and'performs, even in English, as well as the students
who are English-based.

| The English~béscd students gencrally‘meet less of the perfor-
mance objectives when presented to them in Spanish than when presanted
in English. The discrepuancy between the performanef of the English-
based students on the objectives in Spanish and the objectives in
English is much larger than the discrepancy between the performance
of the Spanish-based students on the objectives in Spanish and in
English. This would scem to indicate that the English-based students
are not benefiting as much from the bilingual education program as
the Spanish-based students arc. The implication might also be the
Spanish instruction phasc of the bilingual education program should
be cuwphasized more in order to help improve the performance of the

English-based students.
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Besides helping the students to master the content of the various
subjecct matter arcas, the bilingual ecducation program might also be
expected to develop the students' kn wledge of the Spanish language,
itself. 1In order to mecasurc the students' Spanish language develop-
ment as they progresscd through the biiingu 4 program, it was
necessary to usc a Spanish test..

It proved impossihle to sccure a-standardizcd test which related
satisfactorily, in the opinion of the teachers, to the type of mater-
ial and the scopc of the Spanish language which had been presented
to the students in étockton‘s bilingual program. It was decided,
theref rc, to have the teachers and the teacher-aides in the program
construct a Spanish test which would be appropriatc for each grade
_lgyel. Following this procedure gave morc assurance that the content
of the cxamination would be related to the Spanish the students had
been exposed to in the bilingual program. The items of the test were
judged to be sufficiently general in nature so that knowledge of
Spanish was lLeing mecasured rather than knowledge of subject matter.

A copy of the Spanish test which was used can be found‘in Appendix A.
To form a representative sample of the gtudents to whom the
Spanish test could be administered, it was decided to select approx-

imately 20 students from cach grade level. This number of students
‘was ©o be comprized of 10 students from Taylor school and 10 students
from Washington school., Since the average cnrollment at cach grade
level for all students in the bilingual program is 134 studoents, a
sample comprized of 20 students per grade level scemed to be a fairly
representative sample for cach group of students. A samplec of this
s$ize would make it possible to test 16 percent of cach grade level's

enrollment, i.e., one student from cvery 6.7 students.




BEST COPY AVAILABLE

It also scemed reasonable that the effects of the bilingual

program upon the development of the students' knowledge of the

Spanish language could be ascertained best by testing those students

who had been exposced to the program for the longest period of time.

In choosing the sample, thercfore, the students who had becen in the

program the longest formed the basic group from which a r
(’\

andom sample
s . .
of 20 students per grade level would be selected. This specification

should be kept in mind when onec attempts to interpret the results

obtained on the Spanish test.

In selecting the representative sample a deliberate attempt

was also made to balance the number of Inglish-based students and

Spanish-bascd students. Thus, for each grade level approximately

10 English-based students and 10 Spanish-baccd students were used

to form the total sample of 20 students per grade level. 1If this

proportion could not be securcd from each of the two schools, the

more studcnts were selected from one school than fiom the other so

that an cqual proportion of Lnglish-based and Spanish-based students

could be maintained in the total sample.

The test was administered through the help of the bilingual

program's supervising teacher and of the teacher-aides. Both the

scoring and the administration of the test were rather simple since

the person administering the test was directed to show the students

a set of materials, ask a question and score the rcsponse to cach

item as '"geod", "fair'", or "poor". A score of "good'" was given when

the student understood the question and answered properly in Spanish;

a score of "fair", when the student understood the question but could

answer only in English; and a score of "poor", when the student did

not understand the question and could not answer.

68
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Table 10 indicates the results obtained by the students on the
Spanish test. It can be scon'that, as a total group, the students

scored with many more '"good" answers than with either "fair" or "poor"

answers. The desirable proportion of "good" answers to "fair' or

"poor'" answers is, however, rather weak at thq(kindcrgarten, second

and fifth grade levels. This wohld seem to indicate that the students'
development of the Spanish language could be given more attention at
these respective levels. Perhaps more concentration on vocabulary
development and the demonstration of the precise meaning of Spanish
expressions is called for at these levels.

In the opinion of the evaluator, the students' developwent in
the knowledge of the Spanish language is not as good as might be
expected in view of the types of-questions which were presented.

The students' performance on the Spanish test raises the entire
question of whether sufficient time is being allotted to bilingual
instruction in the daily class schedule. To learn a language.requires
a large amount of practice and cxposure to the language. Not much

can ve cxpected if these elements are neglected. |

As another .aspect of measuring the students' performuuce in
the Spanish 1anéuage, the ecvaluator proposed to ask a random samplé
of students a series of questions related to social situations.

The questions were formulated and administered by the evaluator,
himself, to studentr who had also been given the Spanish test.

Before hearing the questions, the students were asked whether
they spoke Spanish better than English, or English better than Spanish,
or English only. This enabled the evaluator to classify them as d
Spanish-based or English-based., The students were then told to

imagine that they were in Mexico and that a child of their age

7\




wanted to speak to them and to become their friend. The students
were asked what they would respond if the Mexican child asked thenm
a sct of questions. A copy of the actual questions used can be
found in Appendix B,

‘The scoring of the students' responscs was again kept rather
simple., A score of '"good'" was earncd by understanding the question
and by.responding properly in Spanish; a score of "fair", by under-
standing the question, but answering in English; and, a score of
"poor" by showing no understanding of the question and by not being
able to answer, |

Table 11 rcports the number of Spanish-bascd and English-based
students presented with the questions, the number of rcesponses cach

group gave and the quality of the rosponses,




Table 11

Student Responses to Questions Appraising Competence of Spanish-Based
and Lnglish-Basced Students in the Use of Spanish in Social Situations

A, Spanish-Bascd

# of Total Good Fair Poor
Students Responses f % # % # %
6 84 84 100 0 0 0 0

B. English-Bascd

it of Total Good Fair Poor
Students  Responscs # % # % # %
23 322 143 44 20 .06 159 .49

C. Total Student Responses

# of Total Good Fair Poor
Students Responses # % # % # %
29 406 - 227 .56 20 - ,05 159 .39
. i
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The results as shown on Table 11 indicate that the Spanish-based
students had no difficulty whatsocver in showing competence in the
use of Spanish in social situations, but that the Lnglish-bascd
studénts were much less competent cven after having been exposed
to the bilingual program -- most of them for a relatively consider-
able period of time. The result; are even less impressive with
respect to the competence of the Lnglish-bascd students when one
takes into account that many of the students who declared themselves
as English-based were actually also acquainted with Spanish to some
degree as a conscquence of their home background. Those who knew
English only as their basic language, but who had beeun trained in
the bilingual program, did extremely poorly as a group in answering
the questions. Unfortunately, this latter group had not been classi-
fied separately and their scovres cannot be shown separately.

The above results would indicate again that bilingual education
is benefiting the Spanish-based student but that the program needs
much more intensification in time and effort if it is to produce

appreciable results for the English-based students.,

74




Usc of Materials

In order to conduct an instructional program cifectively,
appropriate materials must be available for use by the students and
the instructional staff. A complete review of the instructional

+

materials used at both Taylor and Washington schools was made by

the evaluator with the help of some of the teaching staff engaged
in tl.e bilingual program at each of the respective schools,

Table 12 contains a list of the types of instructional materials
made available to tue bilingual cducation project. A further descrip-
tion of the materials makes note of (1) the grade levels at which the
materials are used; (2) their datedness, i.e., whether the materials
arc new and being used experimentally or whether their usefulness
has been proven over a period of a few years; (3) the learning arecas
to which thcy‘are related;. (4) whether they were produced commercially
or developed locally; (5) how effective they are in helping students

learn; and, (6) whether they need modification in their quality or

in their supply,
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As scen from Table 12, both Taylor and Washington schools arc
in neced of a further suPply.of materials in various arcas in order
to accommodate the number of students involved in the program and
to be able to offer students a greater varicty of learning experi-
ences. At Taylor school, in the area of science instruction, some
of the textbooks nced revision, hnd the matcrials used for demon-
stration and‘expcrimcntation as well as matcrials for bulletin board
displays arc ncaded in greater number and wiith more variety. A
large supply of commercially produced science kits remains unuscd
becausc the teachiing staff has not been instructed in their proper
usc. More art supplies are also nceded so that students can‘exprcss
the science concepts they have developed in the form of visual de-
signs. Irn the arca of social studies, the greatest need is for
tcacher manuals which offer more detail as to the content to be
covered and the procedurcs to be uséd. Better tests should also be
developed so that concepts taught in social studies can be more
accurately measured. In this same areca of social studies a larger
supply and varicty of realia are nceded in order to dévclop the
students' appreciation for the products of a culturc and its mode
of life.

At Washington school, in the arca of science, the tecacher
manuals nced revision so that more spccification is made as to
content to be covered and procudures to be used. The commercially
produced lcarning games for science instruction nced further simpli-
fication if they are to be used., In the arcas of reading und social
studics the materiuals available scem to be rather satisfactory, but
arce gcncrully neceded in greater supply,

Since Taylor and Washington schools share their instructional

(s




materials with each other, a cowprchcnsivc list of the materials
in the program should be drawn Ep and posted in the materials
centers at both schools. Because Taylor is the larger of the two
schools, it also has a larger supply of materials, but the staff
at Washington does not feel that it knows fully what is available
to them thrqugh loan from Taylog. On the other hand, the staff at
Washington has concentrated a great deal of effort in the develop-
ment of lcarning centers and these could be either reproduced by the
Taylor staff, or possibly shared with then.

In gencral, there also scems to be a necd for a greater amount
of scquencing of materials in all areas so that proper materials
are always availablc as additional concepts are presented to students.

This point relates to cu riculum organization as well, for the

nature of the matcrials needed is determined by the concepts presented.
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BEST COPY AVAILABLE - Stafl Development

During the 1973-74 school year, the practice followed the
previous yecar of vidco-taping the teaching staffs' classroom per-
formance was suspended because of the lack of operating equipment.
This fact made it impossible to analyzec the progress of the staff
during the school yea: hrough using the steps of video-taping,
conferences, modification of classroom behavior and re-taping.

It also impeded the double-blind experiment which had been planned
for the rating and judging of thu tcaching staff's improvement.

In order to appraise the qualifications.and development of
the tcaching staff involved in the bilingual education project at
Taylor and Washington schools, the evaluator first obtained a com-
Pletc roster of all tcachers and teacher-aides from'the bilingual
supervising téécher. Members of the staff were then contacted by
‘the cvaluator for information regarding their background and cxperi-
cnce in the bilingual program. Not all staff members could be
rcached, but a sufficiently large number were contacted so that they
.can scrve as a representative sample of the staff.

Tablc 13 presents a summa.v of the data gathered concerning
both the tcachers and the tcacher-aides. The teachers and teacher-
aides arc groupcd according to their classrooms and grade lcvels;
indication is made of whether or not cach staff member is able ¢o
speak Spanish; the total number of years of general teaching experi-
ence and of bilingual tcaching cxperience is given; and, finally,
the number of workshops and in-service training sessions attended is

also specificed,

7Y




I SPTYV IS

I Iayoeay ne1ong

T SPIY s23074

1 Isyoea] I91S011Ag

T SPTY SEBIIITY

I. Iaydseal asnoyiraly

I 9p1IY EETS|

T I9ydeal BIONIINN

- S X I Iaydea] S1e3)
- - - X A SPTY ER SR 4
- - X X I9aydes] Suoy
- - X X apIY Jutalg
¥ 1T X X Iaydea] uonrIoy
I 6 X X I9dea] 107
B - X X SP1Y $3101dg
01 9 X X Ioydea]. snqoy
- - X X Iaydesl uciang

TO0YdS JXO[Ae]
AX9S-UT/AYSyap 9DoUSTISdXE 8dUaTI3dXYg ON S3 X apel1y UOTITISOg auny
3o & surydesy ‘ydeal -sij Suiyesdg
"119 -ystuedg

ssouataadxyg voumﬁmm UOT3eOdNpI TBASUTTTY PUB SUOTIBOIIT[EBN) XIOGl °JJB3S 3uUTydBS]l [BNSUIlIg

¢T 31qel




0t 8 - X IS apIY EERERCET,
- - - X ¢ Iaysea] BI9NZUSTEA
6T 8 - X ¢ SPIY ZIVAT IO
Z1 ¢ 0T X g Iauydea] uiraIey
0 ! rA X 1) SPTY SeI11s®)
14 17 8T X < 13yoea L 1221
0 ! l X < °PTY SBIiIsT)
- - - X ¢ I3ydea] uusg
0L 8 - X ¢ 9p1V Z31vATID
Z ¢ ¥ X < Isysdeay UrrIoy
- - - X Z 3p1V mAIRG
- - - X Z Iayoeal PITydTY
- - - X Z SpIY TourzIvy
I G 9 X y4 Iaydeal BRUTHOY
= - - X Z Sp1Ivy ZOUI AN
- - - X Z Isydeal sxin3sg
01 -8 - S rA SpPIYy BlC.l.ang
0 I I X Z Iayoseay 50122 Teg
T g - S [A °P1Y ploiing
- - - X VA Isydeal ISSTUSH
AXI3S-UT /dysy I 9dusTIadxg 92USTIadXg ON Sa X SpeIyH 10131504 Sty
Jo ¢ Sutyoeal *yodesl °siy Suryeadg
"TIg "SsIx -ystuedg

MJMQESEuMQOGkEWﬂ

‘P,uo0] -

81




75

12 z 3 X 9 9PIY zans 1.0y
Z I II X 9 Iaydea] s13.n)
- - - X S 3PTIV OXiuATY
9 S / X S Iayoesal 03UnFTOUT
- - - X S o9PIY oX.auaTy
0 T ¢ x S 1sydes ] 100d
0 1 Z X S SPIV SBIITSED
Z Z 9 X B~ I9Yydea] udI1Ta)
- - - X S SPIV B RERE RN
L I ¢ p'e S Isydea] soniry
01 4 - X S-v 9pIY Acivoy
- - - p'e -+ Iaydes] Uuc.jTT4
S Z - X 14 SPTYV denaad
- - - p'e ¥ I3ydea] soayng
0T VA - X 14 °P1Y ACluCq
- - - X i I3ydes] sipy
S Z - X ¥ apIY 15319
I ¢ JA X ¥ Iaydea] TS
S A - X 14 9PTV¥ 1&=03g
- - - X b I3Yydea] SUTY
AISG-UT /AYSIM 9JUSTII3dXT 9ouatrxadxg ON Sox ape1y UOTITISO] ouey
I0 & 2utyseay] “Yseal -Sax Suryeadg
"11gd -six -ystuedg .
‘P,uo) €1 s1qel

‘)
[

8




76

- - - /x 9 SPIY UBLIFUTY

- - - X 0 ISYdES]L UopNUIYy

- - - X S 9Py UBLSUIY
01 1 L X S ISUdEa ] sUIS
T 14 120N X ¥ 3PTY AsiieX
- - - X ¥ Iaydes] LE2ID
6T 1 17 X ¢ SPTY ECEEER

¢ S N X ¢ Isydes] IsaTnhsy

.s. .
< S °I X rA Iaysear IsAInbsg
12 g S X z Iaydeay, seang
1z S S X I I9yoea] seang
TO0OUYDS UOISUIYSEMY

- - - X s SPIY oungg

- - - X 0 Iaydea] BCaLE)

) - - - X 0 SPIY zZ3ils1iing
- - - X 9 Iaydea] SR Rk futy
01 Z - X 9 SpPTY AQIUDY

- - - X 9 1ayd=2a] SuUsAT2g

- - - X 9 SP1IV 291X91 311)

- - - X 9 SPIY zeuny

by I I X 9 Iaydeay epcin
AZ3G-UI/CYSYIN 3ouatIadxy 9dustxadxyg ON sax apexy UOIYIISOJ SL2N

JO "3 urysesy "YdBal °*SI}x Suryzadg
*TTg °six -ystuedg




BEST COPY AVAILABLE

From Table 13 it can be scen that of a staff of 34 tcachers

at Taylor schools, 7 tcachers arc themsclves Spanish-speaking, 2§

teachers who arc not Spanish-specaking do have a tcacher-aide who

is Spanish-speaking, and 2 teachers who are not Spanjish-speaking do
not have tcacher-aides who are §panish-speaking. The opportunity
for bilingual cducation is available, therefore, for 30 of the
different classroom groups, but there is no such opportunity for

2 of the classroom groups which have neither a Spanish-speaking
teacher nor a Spanish-speaking teacher-aide.

At Washington school with a staff of 5 tcachers who teach 6
different classroom groups, 2 tcachers are themsclves Spanish-
speaking and the 3 tcachers who are not Spanish-speaking do have
Spanish-specaking aides to assist them in the bilingual program.
Thus, the opportunity for bilingual education is present in each
of the 6 classroom groups at Washington.

Bascd on the represcentative sample of staff members queried,
it can be said that the staff at 'r~th schools is an experienced

group in the general field of teaching and also in the teaching of

average of 8 years of general teaching experience which includes
an average of 3 years of bilingual teaching experience. The bilin-
gual teacher-aides have had an average of 4 years in helping with
the bilingual education program.

The data on the workshop and in-service training sessicns attended
arc somewhiat questionable in their precision becausce of the vagueness
of the vresponses received., With this reservation in mind, it can be

said that the teachers attended an average of 8 workshops umd in-

|l
3

scrvice training scssions during the past two years and the teacher-

Q Ve ' 8"




and the teacher-aides are r

of the

aides, an average of 10 suc) sessions

At Washington school, the teachers have had

an averape of 8

years of general. teaching experience which includes an-average of
S years of bilingual teaching experience.

have had an average of 4 years in helping with the bilingu

al educa-
tion progran,

With the same reservations stated above for the Taylor staff,
at the teachers attended an ave

and in-service training

it can be said th rage of 11 workshops

sessions during the pPast 2 years and the
teacher-aides, an dverage of 19 such sessions,

In intcrprcting the average number ol years of experience.which
both the teachers and teacher-aides have had in bilingual education,
it should be remembered that the rilingual education Project has
been offered for some 8 years only in the Stockton Unificed School

District. Thds, it can be asserted ag

ain that both the tecacher

ather expericnced in this field in view
length of the cntire project.

The bilingual tcacher-aides
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BEST COPY AVAILABLE

Community Involvement

For the past few ycars, the Stockton Unified School District

has canvassed the feelings of parents, students and staff members

on various aspects of the entire school program through a Neceds
Asscssment instrument which is in the form of a questionnaire. This
instrument, revised and modificd; was used again during the school
year, 1973-74. Thosc parts of the instrument which werc felt to have
a bearing in some way upon the bilingual cdﬁcation projcct were in-
cluded in the body of this evaluation report. Many items within

the questionnaire reflect the degree to which there was community
involvement in the bilingual program.

Fifty parcents with children at Taylor school were randomly
selected and asked to complete the questionnaire, and 45 responded;
all 92 staff membcrs were asked to complete the questionnaire, and
31 responded. hIn view of the fact that Taylor school has a total
enrollment of approximatcly 809 students (as based on the computer
enrollmen. print-out of May 5, 1974), the number of parents (38) who
respondcd to the qucstiohnairc represent approximately .02 of the
total parent group, the number of students (45) who responded repre-
sent about .06 of the total student group, and the number of staff
members (31) who respondcd represcint .33 of the total staff group,
Twenty-five parents with children at Washington school were randomly
sclected and asked to complete the questionnaire, and 16 actually
rcgpondcd; 45 students were randomly selected and asked to complete
the questionnuire, and 45 responded; and all 26 staff members were
asked to complete the questionnaire and 13 vesponded. In view of
thc‘fnct that Vashington school has a total enrollment of 122 atudent:s

(as based on the computer enrollment print-out of May 5, 1074), the

Q ' . Bt;




number of parents (25) who responded to the questionnaire represont

approximately .06 of the total parent group, the numbcf.of students
(45) who rCSpondcdircproscnt~about .34 of the total student group and
the number of staff members (13) who responded represent .50 of the
total staff group. |

The summary and interpretation of the responses in this evalua-
tion report should always be considered in light of the limitcd number
of responses reccecived, and the question could be legitimatcly raised
as to whether the small number of parents at Taylor (.02) and at
Washington (.00) and of students at Taylor (.06) who responded can
be regarded as truly representative of the group from which they arc
taken,

The naturc of the items selected from the Needs Asscssment
Questionnaire and the responscs made to these items can be found in
Tables 14, 15;:and 16 on the following pages. The responses to the
items were analyzed statistically so that the opinions of the various

groups could be summarized and interpreted.
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BEST GOPY AVAILABLE

Needs Assessment - Parent Version

A description of the procedurc used in the arrangement of the
data gathercd through the Parcnt Version of the Needs Assessment
Questionnaire might prove helpful to the rcader. Data gathcered from
parents, with students at Taylor school and Washington séﬁgol, were
first reported separately, not 56 much for the purpose of forming
comparisons but to enable thosc persons with a particular concern
for either onc of the schools to identify specific data. e

For items Nos. 1 through 21, indication is made of the number
of persons responding to each item in each of the schools and the
manncr.in wvhich they responded according to the choices permitted
through the form of the questionnaire itself. It will be noted
that the catcgories listed on the questionnaire called for a response
of "Yes'", "no'", and "Not' Sure'" on each of these items. A summary
column was also included so that the generatl feeling of all parents
concerned with the bilingual program both at Taylor and at Washingéon,
could be ascertained. Since a larger number of parents from Taylor
school than from Washington school werc included in the study, it was
felt necessary to weight fhe rcsponses fromicach school differentty
so that the frends in the feelings of the entire parent group. could
“be Teported more truthfully, The weight factor assigned to cach
‘response was determined by dividing *he number of respondents among
parents at Taylor school by the number of respondents among parents
at Washington school. The number of responses at Taylor school was
then multipliced by this factor to increcasc, their value when combined

with the responses from Washington school,

For item Nos. 25, 26 and 27, the means were listed for {he

number of times the parents responding to the questionnaire iddicated

H
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that they participated in the activities listed. Again, the data
from both schools were reported separately and then compiled together,
with appropriate weighting, so that the general level of participation
in tﬁc entire bilingual program could be ascertained.

For items 29 through 46, the alternatives called for a qualita-
tive statement by the parents, Accordingly, in the quantification
of the responscs, the most supportive statcment was assigned a value
of 1; the next most supportive statement, a value of 2; the next
most supportive statcment, a value of 3, etc, The mean of the per-
centage of parents who responded to each differentially weighted
alternative was calculated so that it could serve as an index of the
degrec of supportiveness the parents were giving to each item. Again,
the data from both schools were summarized with appropriate weighting

for each school, so that the gencral feeling of the parcnts connccted

with the bilingual program could be ascertained.
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BEST COPY AVAILABLE

Jdnterpretation of the Data Found in the Parent Version of the Needs

fem

Assessment Questiannagire

CFor items 2 through 21, 1. is assumed that a definite trend in
the feelings of the parents exists when more than 75 percent of the
respondents answer the item in the same way. It is the evaluator's
purpése here to draw attention to the items of concern to many of
the parents at each of the schools and to all the parents in gencral,
Most parents at Taylor school generally feel that:

1. teachers should talk with parents morc.

2. the school should do more to make parents fcel welcome to
visit classrooms, and

3. parents should be given more opportunity to become aware
of the.Cumpensatory Education budget for the school and
of the program's guidelines.

Most parents at Washington school feel that:
1. teachers should talk morc with parents,

2. morc'parents should attend the Parent Advisory Group mectings,

3. greater effort should be made to explain the Conpensatory
Education Program to parents, -

4. the cvaluation of the school program should be better
explained to parents, '

5. the schoel administrators tchould do more to inform parents
of what is happening at school,

6. more parent involvement in classcs is necded, and

7. the'Pgrent Advisory group membership is a valuable experience.

There arc sufficient respondents ot each of the separate schools
to indicate that parents, as a total group, connected with the bilin-
gual progranm urc‘concerncd with one principal point, i,e., that the
tecachers should talk more with parents.

The true significance of the responses to item Nos. 25 through

27 becomes clearer if one keeps in mind the responses made to the




93

previous items, Nos. 2 through 21, 1t is cvident that parenfs became
involved more in those school activities which are of an informative
naturc. Thus, the greatest attendance by parents was shown at Parent
Advisory Committce mecetings, at P.T.A. mectings and at Parent Work-
shbps, with their average times of attendance being 5.11, 5.11 and
3.26, respectively, The averagé number of visits to classrooms was
alsd rather high, i.e,, 3.54, and this figure could have been even
higher if parents were made to feel more welcomed-to the classrooms.
Since the parents at both Taylor school and Washington school followed
the same trend as the composite parent g=oup on these particular
items, there is no need hercuto make special mention of their scparate
averages.

For item Nos. 29 through 46, a pcrfectly supportive fesponse
would have been indicated through a weighted mean of 1.00; an entirely
unsupportive fésponse, through a weighted mecan of 4.00 or 5.00, dc-
pending upon the number of alternatives listed for each item. In
the 6pinion of the evaluator, which is based upon the general distri-
bution of the resﬁonses, an item rcached g_satisfactofy degrce of
supportiveness when the weighted means resulted in a figurélfrom
1.u0 to 2.05. Correspondingly, an item showed a lack of parental
supportivencss when the weighted means reached a figure of 2.50 or
above. Guided by this interpretation; the following statements can
be made. |
Parents at Taylor arc most supportive in responding to the items
which statce that:

1. teachers arc aware and respect the cultural differences
of the children, .-

2. there shonld be educational training proarame ta help
teachers obtain more cffective parent involvement, and

100
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3. teachers scem to know how to handle bilingual ceducation
cffectively. -

Parents at Washingten arc most supportive in responding to the items
which state that:

1. tcachers scem to understand if something is bothering the
child and it doesn't fecel like working in school,

2. teachers arc aware of and have respect for cultural
differences,

3. teachers scem to know what the child needs to lcarn,

4. teachers are able to help students appreciate and accept
cultural differencer among the students at school,

5. tcachers ave able to sensitize the rest of the faculty to
-the~wmnique linguistic and cultural characteristics of the
Eon-English-speaking children,

6. tcachers seem to know how to handle bilingual education
effectively,

7. tcachers scem to be competent in both languages used in
the bilingual program,

8. teacﬁbr~aides seem to be compctent in both languages used
in the bilingual program, and

9. the teachers understand the cultural background of the
child-and its family,

Parents as a total group connected with the bilingual program are
most supportive in responding to the items which s<ate that:

1. teachers are aware of and respect the cultural differences
of the children,

2. teachers scem to know how to handle bilingual education
cffectively., :

Parents at Taylor are least supportive in responding to the items
which statc that:

1. tecachers are able to help students appreciate and accept
cultural differences among the students at school,

2, teachers are able to sensitize the rest of the faculty tn

the unique Linguistic and cultural characteristics of the
non-Englich-speaking children, '
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5.

Parencs

items which state that:

1.
21
3.

Parents

teachers scem to be competent in both languages used in
the bilingual propgranm, ‘

teacher-aides seem to be competent in hoth languages used
in the bilingual progran, and

teachers understand the cultural background of -the child
and its family. ' :

at Washington arc leust 'supportive in responding to the

“

there should be educational treining programs to help
teachers obtain more effective parent involvement,

the school environment reflects the influence of the
ethnic groups in the education program, and

classes taught exclusively in English are adequate for
educating children whose native tongue is another language.

as a “otal group connected with the bilingual program arrive

at a degree >f unanimity in being least supportive in their responses

to only one itei, i.e., that the teachers understand the cultural

background of.the children and their families.

I N
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Needs Assessment - Student Version

The Student.Version of the Needs Asscssment Questionnaire for
the spring of 1974, contains basically two types of items: (1) those
items, Nos. 1 through 16, which ask for a qualitative answer to a
sincle statement or question, and (2) those items, Nos. 17 through
23,.which ask for a judgment on discrctg aspects of a topic. Table
15 lists the type of responses given to cach itenm.

Data'gathcrcd from Taylor school and Washington school were
first kept separate, not for the sake of comparing the two schools,
but so that persons with a particular ccncern for either of the
schools could identify specific data readily, The data from both
schools was also-combined in order to indicate the global opinions
of all students involved in the bilingual program. Since the same
number of students from each of the schools responded to the items,
there was no ﬁéed to weigh the responses from each school differently
before combining them into a total figure.

For item Nos. 1 through 11, the alternatives listed within the
item called for a qualitative statement concerning the principal
statement or question. In the quantification of these responscs,
the most supportive type of response was assigned a value of 1; the
next most supportive respcnse, a value of 2 btc. The percentage of
students who résponded to each of the alternatives within an item
was multipliced by the value assigncd to cach alternative and a mean
for the value of all responses was drawn. A perfectly supportive

responsc on the part of all students would be indicated through a

mean of 1.00; and entirely unsupportive responsc, through a mcan

of 5.00,
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Interpretation of the NData Found in the Student Version of the Needs

Asscessment Questionnaire

In view of the total distribution of responses, an item received

a high degree of supportiveness when the mean value of all the re-

sponses to the item resulted in a figurc from 1.00 to 1.67. .Corres-
pondingly, a lack of supportiveness was indicated when the mean value
of all the responses to the item reached 2.10 or above. Bésed on
this interprctation, the following statements can be made. -

Students at Taylor arc most supportive in responding to the items
which state that:

1. teachers know how to help them learn when they have a
problem, -

2. teachers try to let parents know what is happening at
school, and

3. teachers know different ways to help students. . :
Students at Washington are most supportive in responding to the
items which state that:

1. tecachers know how to teach students of different ethnic
backgrounds, '

2. tcachers know how to help them lcarn when they have a
problem, ‘ '

3. teachers try to let parents Ynow what is happening at
school, and

4, teachers know different ways to help students learn,
Students as a total group from both schools are most supportive in
responding to the items which state that:

1. teachers know how to help them lcarn when they have a
problem,

2. teachers try to let parents know what is happening at
school, and -

teachers know difierent ways to help students learn,

L2 ]
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Students at Taylor are least supportive in responding to the items

which state that:

1. teachers scom to understand if something is wrong and you
don't feel like working,

?. teachers know what problems the children are having in
learning, and
3. teachers scem to understand the children.
Students at Washington are lcast supportive in responding to the
items which state that:

1. teachers notice how children have changed during the
year,

2. teachers know what problems the children are having in
learning, and

3. teachers really work to get parents to come to school,
Students as a total group from both schools are least supportive
in responding to the items which state that:

1. tcachers noticc how the children have changed during
the year,

2. teachers know what problems the children are having in
learning, and

3. teachers seem to understand the children.

Unfortunately, the opinions of the students as measured through
the questionnaire seem to be contradictory at times. In one instance,
for example, the children feel that "teachers know how to help thenm

learn", but in another instance they feel that "teachers do not know

—

what problems the children are having in learning". The inference
from such contradictory statements might be that the items themselves
are ambiguous for the students, or that the children are expressing

nuances through their responses which deserve to be studicd carcfully

for their truc meaning.




BEST COPY AVAILABLE

On item Nos., 12 through 23, the students were asked to make a
judgment on discrete aspects of a topic, The most meaningful way of
int¢rpreting the variation of responses given by the students would
scem to be that of noting which responscs were subscribed to by the
largest percentage of the students. A word of caution should be

mentioned, however, with respect to the interpretation of this data

since the responscs were offen quite evenly spread over all the
'possiblc alternative responses and no large degrec of unaninity appeared;
in the selection of any of the responses., With such reservations |
held in mind, the following observations can be made:

1. The largest percentage of students at Taylor school felt that
they arc helped to learn new ideas better if seeing is
involved (e.g., blackboard, movies,); but at Washington
school the largest percentage favor listening as the means
of learning new ideas,

2, At both Taylor and Washington schools the largest percentage
of students feel they learn best when working in smal. groups
or by themselves.

3. At both Taylor and Washington schools the largest perce.ntage
of students fcel they learn best when the teacher plans the
activities for themn,

4. There is a rather even dispersion of opinion among the
students on the question of what type of reward makes them
feel best when they have done a good job,

5. The largest percentage of students at Taylor school feel
that they lcarn best by practicing over and over. At
Washington school, opinions of students arc rather evenly
dispersed on the question of whether they learn best by
repeated practice or by being able to explorec new ideas.

6. Children at both Taylor and Washington perceive that there
are morc, of their schoolmates who speak lnglish and Chinese
than those who specak no English, little English, or English
and some other second language,

7. The largest percentage of children at both schools view .
bilingual cducation as meaning that the came class material
is taught tuice, oncd in English and once in a sccond oo,

8. The lurgest percentage of children at both schools think
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10.

11,

.12,
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that bilingual cducation should be offered to all students
in all schools throughout the district.

There appears to be no unanimity among the students on the
matter of the grade level at which bilingual education
should be taught.

The larpest percentage of the students at both schools fcel
that both the teacher and the teacher-aides must be bilingual
in the offering of a bilingual program.

At Taylor, the largest percentage of the children seec bilingual |
education as beneficial for the English-spcaking student
becausc it will hel» them learn a sccond language. At
Washington, the benefit is viewed as helping the English-
speaking student appreciate other cultures better and getting
along better with their non-English-speaking classmates.

e
-

There is an ceven dispersion of opinion on the question of

the bencfits derived by the non-English-speaking student

from the bilingual education. It should be note, however,
that the largest percentage of students at Washington believe
that bilingual education helps the non-English-speaking
student most by giving him a greater opportunity to learn

in school.
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Needs Asscessment - S+aff Version

The Staff Version of the Needs Assessment Questicnnaire in its
entircety, includes questions felovant to the bilingual program, but
also includes many other questions pertaining to other school matters.
In this rcport the cvaluator has sclected out for analysis only those
items which relate in some way to the bilingual program. Thc nature
of the items thus selected and the responsces made to these items can
be seen in Table 16.

Data gathered from Taylor school and Washington school were first
reported scparately not so much for the purpose of formipg comparisons,
but rather to enable those persons with a particuiar concern for
either one of the schools to identify specific data. The data from
the two schools were also compiled together so that the global opinions
of all the staff members involved in the bilingual program could be
ascertaincd.

For item Nos. 1 through 20, indication is made of the number of
persons responding to cach item and the manner in which they responded
according to the choices periiitted through the form of the questionnaire
itself. It will be noted that the categories listed on the question- |
naire called fbr a response of "Yes", '"No", and '"Not Sure" on cach
of the items. )

Since a larger number of staff members from Taylor school (31)
than from Washington school (13) responded to the questionnaire, it
was felt nccessary with respect to item Nos. 1 through 20, to weight
the number of responses from cach school differently when combining
the datn.from the two schools. The weight factor assiened to each

response was determined by aividing the number of respondents to cach

11h




item from Taylor school by the number of respondents to cach item
from Washington school, The number of responses at Taylor school
was then multipliecd by this fuctor to increcase their valuc when

combined with the number of responses from Washington school.

k)
"~
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Interpretation of the Data Found in the Staff Version of the Needs
Assessment Questionnaire

For item Nos. 1 through 10, it is assumed that a definite trend
in the feelings of.staff members exists when more than 75 percent
of the respondents answer the item in the same way. It is the
evaluator's purposc here to draw attention to the items of concern
t6 many of the staff members at each of the schools and to é]l staff
members in general,.
Most staff members angaylor school feel that:

1. more parents should attend Parent Advisory Group meetingé,

2. grecater effort should be made to explain the Compensatory
Education Program to parents, :

3. they, themseclves, have had the opportunity to become familiar
with the Compensatory Education guidelines, and

4. they, themselves, have had the opportunity to become familiar
with the Compensatory Education Program objectives.

Most staff members at Washington school feel that:
1. teachers should talk with the children's parents more,
2. teachers should visit the children's homcs more,

3. the school should do more to make parents feel welcome to
visit classrooms,

4. morc parents should attend Parent Advisory Group meetings,

5. the Parent Advisory Group has been involved in helping plan
the Compensatory Education Program,

6. a greater cffort should be made to explain the Compensatory
Education Program to parents,

7. the evaluation of the school program should be better
explained to parents, .

8. the school administration should do more to inform parcnts
of what is happening at school,

9. there is a need for more parent involwement in classas,
10,  they, them:zclves, have had the opportunity to become aware

of the Compensatory Education budget for the school,
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11, they, themscelves, have had the opportunity to become
familiar with the Compensatory Education guidelines,

12. they, themselves, have had the opportunity to become
familiar with the Compensatorv Fdneation Program objectives,

13. they know what job positions are available at their school,
14, morc parents should voluntecer to help in the classroom, and
15, most of thecir contacts with the school were positive.

Therc arc sufficient respondents at each of the schools to indicate

that the staff members, as a total grdup, feel that:

1. more teachers should attend Parent Advisory Group meetings,
2. more parents should attend Parent Advisory Group meetings,

3. a'greater effort should be made to explain the Compensatory
Education Program to parents,

.4, the evaluation of the school program should be better
explained tu parents,

5. the school administration should do more to inform parcntss
of what is happening at the school,

6. they, themselves, have had the opportunity to beccome aware
of the Compensatory Education budget for their school,

-

7. they, themsclves, have had the opportunity to become familiar
with the Compensatory Education guidelines, and

8. they, themselves, have had the opportunity to become familiar
with the Compcnsatory Education Program objcctives, '
.

For item Nos., 21 through 26, the staff members were asked to state
their perceptions on the conditions which existed among the students
in each of the.classrooms. The responses were averaged to summarize
the prevalence of cach condition in both schools combined,

No particular condition stands out from the rest as being much
more frequent, but that any such conditions should exist at all should
give concern to the entire school community. The relatively high
figures in the catcegories of "low scll-concept" and of "unsatislactlory

peer relations" might supgest that the bilingual-bicultural progran
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should continue its efforts to ameliorate these conditions., It
should also be notod.thut the staff members at Washington school {feel
that nonc of the students show a lack of interest in cultural differ-
ences and that there are very few instances of hostility toward
diffcrent ethnic groups.

Item No. 27 deserves special.comment, by itself, According to
the obscrvations of the staff members at both schools, fhcre arc more
children who speak English and Spanish (an average of 4,38 per class-
room) than children who speak LEnglish andwsome other second language.
This number could perhaps be found to be even larger if one were able
to clarify further the condition of those children who were classi-
fied as able to speak no English or as able to speak little English.
Even as the data stands, however; there seems to be justification
for offering the bilingual program in Spanish at Taylor and Washington
schools as a ﬁéans of accommodating the greatest number of students
with knowledge of a second language.

It should be noted that the perceptions of the tecachers on this
item arc markedly different than the perceptions of tﬁe students on
the same item. Students at both Taylor and Washington schools per-
ceive that there are more of their schoolmates who speak English and
Chinese than those who speak English and some other second language.
(Cf. item No. 17 in the Student Version) Although this discrepancy
of opinion does exist in responsc to the Needs Assessment Questionnaire
the actual facts could be verified through some other form of investi -
gation, |

On item Nos. 28 through 34, the staff werc asked to make a judgmont
on discrete aspects of a Ldpic. Thc.most meaning ful way of inter-

preting the variation of responses given by the staf{ members would
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- scem to be that of noting which responscs were subscribed to by the
largest percentage of the students, A word of caution should be
mentioned, however, with respect fo the interpretation of this data
since the rcsponses were often quite evenly spread over all the
possible altcrnative responses and no large degreevof unanimity
appeared in the selection of any'of the responses. With such reser-
vations held in mind, the following observations can be made:

1. The largest percentage of staff merbers at both Taylor and
Washington scc bilingual education as the teaching of the
same class material twice, once in English and once in a
second language.

2. The largest percentage of staff members at Taylor feel that
bilingual cducation should be offered to all students through-
out the district with parents and students deciding to be in
such classes. At Washington, however, the largest percentage
of staff members feel that bilingual education should be
offered to all students in all the district's schools.

3. There is a rather even dispecrsion of opinion among staff
members as to the various grade levels at which bilingual
education should be offcred, it it is to be offered.

4. The largest percentage ofsstaff members at Taylor feel that
both the teacher and the tdmcher-aides must be bilingual;
whereas, the largest percentage of staff members at
Washington feel that the tcacher may be English speaking
only but that the aide must be bilingual.

5. The largest percentage of staff members at Taylor school feel
that the grcatest benefit from the bilingual program for the
English-spcaking student is that it will help them learn a
second language; whercas, the largest percentage of staff
members at Washington feel that the greatest benefit for the
English-spcaking student lies in helping them appreciate
other cultures and to get along with their non-English-spcaking
schoolmatcs.

6. The largest percentage of staff members at Taylor school
see the greatest value of the bilingual program for the 7
non-IEnglish-speaking child to be respect shown for the child
and his-language. At Washington school, the largest percen-
tage of staff members sce the bilingual program as benefliting
the non-finglish-speaking child most by helping him learn
what his classmates are learning in his own languace while
Jearning to speak bnelish,

12¢




Management

In the eraluation of the management component of the bilingual
education project, the cvalnator made a study of the program of
events scheduled for the yecar and the extent %o which the program
was followcd and successfully executed. Note was also made as to
the amount of participation by those persons who were expectad to
be involved. A copy of the list of activitics planned for each
month was obtained from the project director. Table 17 lists each
of the¢ activitics which had been planﬁed in advance for the project
yeér, indicates what was actually done to complete each activity
and adds comments, when needed, relative to the completion of the
activity,

The management aspect of the bilingual education project is
important becduse of the fact that the teaching staff looks to the
management for assistance in cstablishing common program objectives, -
for support in terms of morale and materials and for direction in

the organization of its efforts.
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Scveral observations can be made from the record of the manage-
ment activities planned and completed or not completed for the project
year. Some stalf members from both Taylor and Washington schools did
attend the summer workshop as well as the monthly injservice training

sessions held duriang the school ycar. The video-taping of the tecachers'

and tcacher-aides' classroom performance and the teacher progress
ratings, which were dopendcnt‘upon the vidco-taping, were not done
because tlic video-taping equipment was not in operating order.
Evidently no other activity was used in substitution for the video-
taping method of working toward improving staff performance.

Other scrious defaults, however, became cvident from the table,

" There was no attention given to curriculunm development during a
period when staff members are asking for direction, sequencing of
course content and organization of effort. A lack of thrust in this
direction canh&ead the staff to diminish its efforts in the offering
of bilingual education and may quickly result in low morale through-
out the entire program.

The absence during the year of meetings with the.Administrativc
Advisory Committcc and with the Parcnt Advisory Committee is also
particularly harmful at fhis time. A principal at onc of the schools
seems to be somewhat disenchanted with the biiingual cducation pro-
ject and has dirccted the students will be enrolled in the program
only if the parcnts positively and specifically request that their
children be involved in the program. This year was a crucial time
to reinforce the valuc and worth of the bilingual program in the
minds of both the Administrative Advisory and Parent Advisory
Committees.  The biliagual cducation program should net he something

foisted upon the narents and students, but should rest upon their
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own conviction that the program has somcthing valuable to offer to

thosc students who are in need of it. Mcetings with the Advisory
fommittces were, of course, the proper means of winning such support
and coopcration,

The schedule listed in Table 17 makes mention only of the
activities related to that part.of the bilingual education project
which was under the sponsorship of the federal program. The evalua-
tor would like to menﬁipn at this point what happened in that part
of the bilingual education program which was carried under the
sponsorship of the district, itself, i.e., the program at the
kindergarten level through the second grade. It is evident that
the district is offering very little direction and support for its
part of the program. Since no onc is actively in charge of over-
seeing the program, the bilingual staff in the schools is going
off in all di;éctions. Some staff members, personally convinced
of the values of bilingual education, are diligently continuing in
their efforts to provide bilingual instruction in their classrooms.
Other members, however, because of the lack of the sahe personal
conviction concerning the values of Bilinguél education, or because
the feel pressured by otl .r activities and programs, have in effect
given up any attempt to offer bilingual instruction. But even thosc
who are continuing to offer bilingual instruction seriously lack |
the guidance of acfivc director and, at least in some instances, the
support of the school's administrative staff,

The administrative staff at the school level feels, in turn,
that the district administrators arc not providing the nccessary
support in terwes of personncl and that little direction and super-

vision is being given to the bilingual education program so tnat it
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can be conducted cffectively., This is a scrious criticism, but onc
which should be given immecdiate attention if bilingual education is
to continuc. in the Stockton Unified School District after support

from the federal program has been phased out,

1434




BEST COPY AVAILABLE Summary and Rec ommendat ions

+ The establishment of the bilingual education project in the
Stockton Unified School District under ESEA Title VII has sought
to answer the nced of children who come from a non- Eng115b~spcak1ng
background and who sharc in a cultural heritage different than that

of the majority population. This evaluation study of the c¢.fects

of the program docs show that some definite progress is being made
in accommodating these children in our district's schools. The
children's degrec of competence in the mastery of the performance
objectives is evidence, at least in part, of the effectiveness of
the bilingual education program.

A word of commendation must be extended to the members of the
teacher and tcacher-aide staff who are working diligently and en-
thusiastically in their support of thc entire bilinjual education
program. The question arises, however, whether sufficient time is
being allotted to bilingual instruction within the daily class
schedule so that the staff can do its job properly and effectively.
The cvaluat ¢ scriously doubts that twventy to fifty minutes per day
is an adequatc amount of time for bilingual instruction.

The program is not without its defects. Certain arcas need
immediate attention and remediation. Therc scems to be points of
friction betwecen thosc in charge of the fcderally sponsored part
of the program and those in charge of the part sponsorcd by the
school district. Rather than a spirit of cooperation and mutual
assistance, there scems to coxist a spirit of isolatie- nnd indepon-

dence. Without enthusiastic direction and support the district's

ERiC 134




part of the program, particularly, is beginning to falter and fall

apart.,

following recommendations are submiited by the cvaluator;

1.

In view of the present needs of the bilingual progran ,the

More communication should be established among all elements

of the school community, i.e., among the program dircctors,

the district's administrative staff, the school principals,
the teaching staff, the parents and the students. Through
such communication the values and goals of the bilingua?l
program should be constantly reviewed and clarified. Meet-
ings should be scheduled and held regularly.

The district should appoint not a nominal director, but a
functioning director who is provided with sufficient time

to oversee and supervisc the operation of the district's
part“;f the program in all its details.

To the fullest extent possible, bilingual teachers should

be employced to conduct the actual instructional phase of

the program. Tcacher-aides arc helpful to tﬁe teachers,

but shculd not be givan the méjor responsibility of teaching -
students since they do not have adequate training to carry
such responsibilities. Monolingual teachers are also often
prone'not to lend the necded support for bilingual instruc-
tion if they are not closely involved with its actual
exccution.

A review should also be made of the advisability of enrolling
all students, recgardless of language and cultural background,
into the bilinpual proarum'nt the two schools, The Spanich-

speceking students are being somewhat effectively accommodatad

tan




‘through the bilingual program, and the program should be

retained for their bencfit. However, if the bilingual
program is viewed as a means of training non-Spanish-speaking
students to spcak Spanish, perhapr some other more effective
means, such as a Spanish language course, could be used,

If it is determined thét the bilingual program is to serve
all students, both the Spanish-speaking and the non-Spanish-
speaking, then it will become all the more necessary to‘

increase the time allotment for bilingual instruction.

A better method should be devised for obtaining a larger

and more representative response on the Needs Assessment
Questionnaire. The use c¢f the instrument itself is commen-
dable, but the actual number of responses received this year
is inadequate as a basis for judging the opinions.of the
pareﬁ%;, particularly. Perhaps a more intensive and per-
sonal, interview typc of approach would be moré effectiye
than a random distribution of questionnaires with only a

few parents taking the time and effort to reépond.
Instructional materials should be provided in greater
quantity and variety so that the teaching staff can have

the materials it needs to instruct the students effectively.
Curriculum revision should be given constant attention and
be based upon observation of the students' performance on
the objectives. The objectives, themsclves, should be
sequentially reluted to cach other, and thosc objectives
which prove too difficult for the students should be

modificd.




10.

11,

12.
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Attention should be given to those stulents who have not

been able to accomplish the objectives. In such cascs,

the instruction should be revised and repeated until all

students succeed in mastering all the objectives., It is

assumed here that the program is committed to criterion

testing and not to normative testing.

A more positive check should be made on the number of

performance objectives actually taught and tested in each

classroom. A lack of verification in this matter leads

to confusion as to what the instructional program has

actuaily accomplished.

A comparison should be made from year to year on the

academic accomplishuent of the students at each grade level

in the bilingual program., This measure should be able to

show the continued effectiveness and progress of the pro-

gram.

More effort should be given to thc development of a satis-

factory Spanish language test in order to be able to

measurc the students' development in the language as a side-

product of bilingual instruction. The instrument devised

this ycar was too hastily formed and too restricted in its

scope.

Effort should be made to rec-establish the practice of

vidco-taping the staff's classroom performance and of holding

subscquent conferences between the teachers and supervisors,

If this procedurc is financially infcasible, some other

method of helping the staff to improve should be devised.
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A study should be made of the affective development of
the students particijating in the bilingual cducation
progrom. This phase of the children's development scems

to be much in evidence but has not yet been properly

measured,
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Appendix A

SPANISH LANGUAGE TEST
Kindergarten Through Sccond Grade

. / /
1. DBucnos Dias, Como estds?

. ?Co’mo te 1llamas?

2
.3, Cdonta los numcros, 1 « 2 = 3 - 4 - €
4

. ?Qud’son cstos?
(Show color wheel)
Ans: Son Colores
5. ?Qud color es dste?
6. ?Quc’ son dstas?
(Show a shape)
Ans: [Esas son formas,
7. Qud forma es ésta? or Que es esto?
8. ?Qué'forma ticne la mesa?
9. 7Quc es dsta?
(Show picture)
Ans: La familia.
L /
10, ?QUIéB es el papa?
/
11, ?Quiéh ¢s la mama?

12, ?Cdmo te sientes?
Ans: Bien o mal,

13. Levanta la mano.

14, ?Quc color es el pelo de la nifa (cl nino)?

15, Toca la boca.




Third Grade BEST COPY AVAILABLE

1. ?Que’cs esto lfquido 0 $01ido?
(Hold a rock and ask)

2. 7Qué ecs esto sdlido o 1iquido?
(Hold a jar of water and ask)

3. ?Que’ color ¢s csto?
(Show color wheel and ask)

4, Nombra cinco colores, *

5, Nombra dos seres vivientes.
(Show picture of aquarium and ask)

6. Nombra dos seres no vivientes.

T 7Cudl es cl presidente de Estados Unidos hoy?
(Show 4 pictures of presidents and ask)

8. ?En ddnde habitaron los indios?
(Show map of Western Hemisphere)

9. ?7Cudl es el ndmero de tu telcdfono?
(Show picture of telephone)

10, ?Quién es el principal de la escuela Taylor (Washington)?

. 4
11. Nombra tres formas de comunicacioh.
(Show pictures)

12. Nombra tres formas de transportacidn.
(Show pictures)

13. Cuenta hasta el numero 20.
(Show numecrals, ask)

14. Lee esta sflaba.
(Show book Camino de la Escuela)

Taylor: 15. ?Estd fria o caliente la agua?
(Have student hold jar, ask)

Wash, : 15. Pon el lapiz arriba del 1libro.
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12,

Fourth Grade

2Adonde cstd el estado de California?
(Show student a map of the U.S. and ask)

/ . .
7En que ciudad vives tu?

7Quién cs este sefor?
(Show student the picture map of E1 Camino Real and ask)

?
?Que son estos puntos?
Y, ) . .2
?Puedes nombrar una missidn? o Dime el nombre de una mission.

Los Anglos Americanos viajaban en carromatos a la tierra
desconocida. ?Como viajamos nosotros hoy dia, en carros
0 en carromatos?

(Show students a picture of a modern car and a covered
wagon and ask)

Estos son los meses del afio.

?En que mes es tu cumplianos?

(Show student the birthday graph and ask)
?En qué mes hay mds cumplianos?

?En que mes no hay cumplianos?

?Dénde estd el valle de San Joaqufn?
(Shqw student a map of California, ask)

Nombra las tribus que vivieron en el valle de San Joaquin?
(Show student the map of the California Indians and ask)

9. 7 S ags -
?Las tribus Pomo y Miwok vivieron en la costa del norte
0 en la costa del sur? :




Fifth Grade

1. Haz un circuito cerado.
(Give student electrical apparatus)

2., Haz un circuito abierto,

Taylor: 3, ?Qué envase ticnc el polvo?
: (Show the student 2 jars cortaining 1) clear liquid,
2) powder)

Wash: 3. ?2Cudl es ol 1{quido? 2Cufl es el polvo?

(Show student 2 jars containing a) clear liquid and
b) powder)

Taylor: 4, ?2Qud es esta parte de la planta?
(Show student chart cf plant. Point to the sced.)

Wash: 4, ?Cudl es el imdn de barra?
(Show student different magnets, a horseshoe and bar)

Taylor: 5. ?7Qué cs esta parte de la planta?
(Point to blossom)

Wash: 5. ?Cudl es el continente Norte Americano?
(Show student a map of the world, ask)

Taylor: 6, ?thohse llama este poste?
(Show a picture of the totem pole)

Wash: 6. ?Qud estdn haciendo las mujeres y muchachas?
o J . o o
(Show student a picture of women or girls sewing or cooking)

7. 7Qué es esto? .
(Show student chart of North American Indian Fort)

8. 7Que comfan los Indios?

9. Cierra los ojos.

'10. Levanta la mano.




,Sixth Grade

1, ?Qudé pafs estd al norte del Ecuador?
(Show student map of South America)

2. ?2Qué pafs estd al sur del Ecuador?
3. ?Dénde corre el rio Amazonas?
4. tQu€ clima ticne Sud America?
Taylor: 5, ?Qud me puedes decir de los Aztecas?
Wash: 5. ?7Que¢ indios viv{an en Sud America, los Aztecas o los Incas?

Taylor: 6. ?Cdmo se 1lama csto?
(Hold a graduated cylinder, ask)

Wash: 6. ?Dénde estd la tierra tropical de Centro America?
(Show student map of Central America, ask)

Taylor: 7. ?Cada 1inea en el cilindro graduado representa qué?
Wash: 7. Nombra un pafs en Centro America.

Taylor: 8. 7CSmo se 1lama esto?
(Hold a thermometer, ask)

Wash: 8. ?Qué canal divide Centro America y deja pasar barcos?
Taylor: 9, ?Cada linca en el termometro representa qué?
Wash: 9. ?De qué tribu es este indio?

(Show student picture of Mayan Indian male, pointed head

b4
crossed eyes, ask)

Taylor: 10. ?Cdmo se 1llama esto?
(Hold a balance beam, ask)

Wash: 10. ?Qud indios vivfan en Mexico?
(Alternative Questions - Taylor)
1. Pon tus manos arriba de tu cabeza.
2. Cierra los ojos.
3. Tocate 1la nariz.
4. ?Qué usas para comer?

/ ' . -
5. ?Que bailamos para el Cinco de Mayo?

Q ,4‘
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LIST OF QUESTIONS USED BY THE EVALUATOR TN APPRAISTNG THE
COMPETENCE O USING SPANISII IN SOCIAL SITUATIONS

DIRECTIONGS ;

Students were asked to imagine that they were in Mexico and that
a child of their age wanted to speak to them and to become their
friend., The students wore asked what they would respond if the
Mexican child asked them the following questions.,

The student was dirocted to:
l. Answer the question in Spanish, if they could.
2. Answer in English, if they could not answer in Spanish,
3. Tell the examiner that they could not understand the question,
if that was so.
1. ?Como te llamas?

/ .
2. ?2Cudntos hermanos ticnes?

3. ?Cudntos Hermanas tienes?

4. ?Cudntos afios tiencs?

5. ?Cdmo se llama la calle en donde vives?

6. ?Quc te gucta mds - ?ir a la escucla? o ?ir al cine?
7. ?DOnGe estds ahora?

8. ?0u€ hora es ya?

9. ?Cdmo se llama su amigo(a) favorito(a)?

10. ?0ue te gustan mds - los dulces o las frutas?

1l1. ?Tienes una bicicleta?

12. ?Tienes un perro?

13. ?Tienes un gato?

/
14, ?Quc vas a comer para la ccna?
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